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About this Toolkit

The toolkit is designed for the purposes of the PASSACE project (Pedagogies of Passing from
Reception to Education). It has been designed to help school teachers and leaders improve their
professional skills in social inclusion education. It will be especially valuable to professionals working in
teaching environments welcoming newly-arrived children of third-country national background that are

aiming for a more child-centred approach and taking into consideration the best interest of the child.

The results of the desk-research analysis for the first phase of the PASSACE project showed
patterns and good or bad practices for children’s inclusion in contemporary educational systems across
Europe. The analysis presented how school teachers and leaders lack the required expertise and resources
on how to deal with the increasingly diverse and intercultural pedagogic environment. This toolkit aims to

provide guidance and increase school competency in inclusive learning and pedagogic integration.
Introduction

In the contemporary world with rapid globalization and cross-cultural interaction, migration has
become a common phenomenon across countries. Although many studies have been conducted on the
challenges that newly-arrived children of third-country national background face in schools, little
attention has been paid to how the school environment can be improved to facilitate their learning
experiences. This toolkit underlines seven dimensions where school teachers and leaders should focus

more to learn what they can do to help new students integrate into their school communities.

WHOLE CHILD APPROACH/AN APPROACH THAT FITS THE STUDENT’S
NEEDS AND ABILITIES

A whole child approach is an educational philosophy that takes into consideration the cognitive,
social, and emotional development of the student. This approach fits the student’s needs and abilities by
creating a personalized learning program to meet the academic, social, and emotional needs of every
student in their class. This unit describes further this approach and how it can be used at school to create

a culturally inclusive environment.
TEACHER'S SUPPORT

When new students join the school, teachers should take an interest in their needs. A series of
activities can help the student to integrate into new class and curriculum rapidly. The school’s
administration should support teachers in how to accept newcomers from migrant background. This unit
focuses on methods that should be adopted by school administration to help teachers prepare to teach

all children and create inclusive schools.
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COMMUNICATION AND COLLABORATION WITH PARENTS AND THE
COMMUNITY

The school community is made up of many people and, at times, it can be challenging to know
where to start when trying to support your newly arrived children of third-country national background.
To begin, it is important to understand all aspects of the student’s lives and how they may affect their
learning in the classroom. For this reason, is crucial for the school administration to create and sustain a
healthy communication and collaboration with parents and the community. This unit offers details on how

to promote active family involvement and how can this benefit newly arrived students.

SOCIAL-EMOTIONAL NEEDS OF STUDENTS AND SENSE OF BELONGING
AND EQUALITY

The school environment has a crucial role in supporting the learning of newly arrived students
from migrant background. It should create an inclusive classroom culture that is positive and supportive,
to allow for equal participation by all students and promote positive intercultural dialogue. This will help
newly arrived children of third-country national background integrate quickly into the school community.
This unit explains the importance of meeting the social and emotional needs of students to create a sense
of belonging and equality, thus working towards creating an environment that promotes positive

relationships.
TEACHERS COMPETENCIES

The integration of newly arrived migrations students into the schools of host countries is
considered as a complex and challenging task. Teachers are expected to play a crucial role in this process
by providing metacognitive support that enables newly arrived children of third-country national
background to learn effectively and efficiently. This unit presents methods and tips to make teachers

question how competent they are at integrating students from migrant background into their classroom.
STUDENTS EDUCATIONAL ACHIEVEMENTS AND LANGUAGE SUPPORT

Teachers can play an important part in supporting the educational achievement and offering
language support for newly arrived children of third-country national background. Through the use of
resources, teachers are able to offer opportunities for students to use their strengths, improve awareness
and practice areas of weakness. Teachers help students by recognizing that each child is unique, with
differing abilities and learning styles, while working towards a common goal. This unit includes strategies
that teachers should take into consideration when aiming to help students achieve more and improve their

language skills.
MULTICULTURAL EDUCATION

Teachers can offer multicultural education by using a variety of teaching methods, including

interactive approaches and hands-on activities. The objective of multicultural education is to help students
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develop a strong sense of respect for the individual, love for their history and heritage, knowledge of their
cultural roots and tolerance towards other nationalities. By learning about other cultures’ beliefs, practices
and rituals, students will be more open-minded towards those of different backgrounds. This unit
highlights how a multicultural education can be integrated in the school system to promote culturally

sensitive school environments.

How can this toolkit be used?

This toolkit contains 7 units which are introduced above, each of them offering tools and activities
on pedagogical approaches, learning activities and more, that school leaders and teachers will find useful
when trying to create culturally sensitive school environments. The topic of each unit was selected
according to school’s needs from the research phase of the PASSAGE project. During this phase, school
teachers and leaders all over the EU mentioned some areas where the schools lack knowledge and
experience but should be further examined in order to offer a democratic, secure and welcoming school
especially for newly arrived students with a migrant background. According to the research results, the
unit topics were selected. Each unit contains a description of the topic, guiding questions, tips, suggestions

and further resources.

The guiding questions for school teachers and leaders offer ideas on activities (to be implemented
with students, groups of students, groups of educators), organized workshops, events, and other
educational practices. This section also examines the behaviour of school teachers and leaders during
school time and it challenges educators to ask themselves how they can incorporate the suggested

methods into their daily teaching and classroom/school administration.

The tips section guides school teachers and leaders so that they can remove any obstacles they
might face during this process. It also informs them about people that can help them put their ideas into

practice and additional research and materials that will enhance their knowledge.

The suggestion section includes key points mentioned by school teachers and leaders during the
research phase of each participating country. It also includes suggestions from further research on the
topic. Where applicable, it offers ideas and lessons from other school projects and plans that are

implementing the same or a similar approach.

The toolkit will guide schoolteachers and leaders on innovative practices that they can implement
and help them be prepared for challenges that may arise. Only the use of this toolkit will not make the
interested teachers and leaders experts on the topic. If they want to learn additional information about a

topic, there is a section at the end of each unit offering further resources.
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Unit 1: Whole child approach/an approach that fits the

student’s needs and abilities

AUTHOR: DAVID RIHTARIC, LJUDSKA UNIVERZA PTU]

We could say that it is universal in all societies that families want their children to be happy,
healthy, responsible, respectful, and caring members of their communities. “Whole Child Education” is an
increasingly popular approach that schools are using to ensure students are developing these broader life
skills (Olson, 2018). Some of the latest research shows that if schools offer appropriate learning
opportunities, children experience greater academic achievement, career success, and enhanced health

and well-being overall (Bruce and Bridgeland, 2014).

A whole child approach is one that focuses attention on the social, emotional, mental, physical,
and cognitive developments of students. In 2007 ASCD (Association for Curriculum Development and
Supervision) outlined a whole child approach to education as its main mission. They developed 5 tenets
based upon child development theory, which underpins the approach and states that every child in each
school and in each community deserves to be healthy, safe, engaged, supported and challenged (Slade
and Griffith, 2013). It promotes children’s cognitive, social and emotional, physical, mental and identity

development, rather than solely academic growth.

Various stakeholders use different vocabulary when describing the whole-child approach.
However, it's always connected to other terms that include deeper learning, social and emotional learning,
character education, life skills, soft skills and non-cognitive skills, etc. The whole child approach gives
children the foundation they need to become well-rounded, healthy individuals, equipped with a solid

education and important life skills to help them reach their full potential.
What are the five tenets of Whole Child Education?

Association for Supervision and Curriculum Development (ASCD) established the Whole Child Initiative,

which, at its core is based on five key tenets:

1. Healthy: each student enters school healthy and learns about and practices a healthy lifestyle.

2. Safe: each student learns in an environment that is physically and emotionally safe for students
and adults.

3. Engaged: each student is actively engaged in learning and is connected to the school and broader
community.

4. Supported: each student has access to personalized learning and is supported by qualified, caring

adults.

5. Challenged: each student is challenged academically and prepared for success in college or

further study and for employment and participation in a global environment.
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What are the benefits of this approach to all students, especially newly arrived children

of third-country national backgrounds?

A Whole Child Approach to education encourages administrators, policymakers, and educators
to think more holistically and comprehensively about providing both academic and non-academic support
for students. When communities commit to educating the whole child within the context of whole
communities and whole schools, they commit to designing learning environments that weave together
the threads that connect not only specific content areas such as math, science, the arts, and humanities,

but also psychosocial aspects of the individual and learning (Slade and Griffith, 2013).

How can this approach/topic be adopted in schools?

A school-wide perspective on implementing a whole child policy into school refers to the
environment and culture that is established to ensure success - including providing resources, support,
and attention to a child’s health (physical, social, emotional, and mental) and safety. This creates a
supportive environment that allows for growth and development and provides attention. A whole child
approach to student success and awareness of elements which impede or promote learning (Slade and
Criffith, 2013).

Today's students must be prepared like any generation before, to think critically and analytically
while acting with innovation and creativity. Nowadays students will pursue careers that have not yet been
invented but will become obsolete within their lifetime. Therefore, educational systems must develop

whole children, we should not only talk, but rather act differently than before.

What does it require?

Based on all mentioned above, the reader of the present paper may ask, how are schools to do
this? It has a lot to do with the environment and culture that is established to ensure success that includes
resources, support, and attention to the child’s health (physical, social, emotional, and mental) and safety.
These five tenets create a supportive environment that allows for growth and development and provide

attention and awareness to elements that impede or promote learning (Slade and Criffith, 2013).

Therefore, schools must expand their understanding of what constitutes effective learning and
move beyond academic measures. They should prepare students for society, which is nowadays
constantly changing and developing, evolving, and schools must look towards new skills that will be
required in the future (Slade and Griffith, 2013). Schools have several options on how to implement these
five tenets. One of these are individual programs that address skills or aptitudes, such as social and
emotional learning or character education. The development of the self cannot be constricted to one

period or one subject area.
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In 2012, ASCD prepared indicators with key components of an effective school improvement process.

These components are:

o School climate and Culture: students entering schools must feel safe, engaged, and connected to see
a school as a place where they can learn and contribute to the world around them.

o Curriculum & Instruction: students develop critical-thinking and reasoning skills, problem solving
competencies and content knowledge through an evidence-based curriculum.

o Community and Family: families, community members and organizations collaborate on shared
decisions, actions, and outcomes for children.

o Leadership: act as visionaries, influencers, learners, and instructional guides to ensure school policies
and practices to support a whole child approach.

o Professional Development & Capacity: staff demonstrate the knowledge, skills, and dispositions
necessary to ensure each child is prepared for long term success.

o Assessment: is varied and timely, conducted to adjust teaching-learning activities to maximize student

progress in all areas, and generates meaningful, useful data for decision making.

Guiding questions for school leaders

The following section includes our ideas on how school leaders can use new practices, that will help the
school adopt a Whole Child Approach that takes into consideration the needs of all children and especially,

to help the reception of newly arrived children of third-country national background.
1. Challenged

Children are often bored in the classroom for a variety of reasons, such as not being sufficiently challenged
or simply not feeling motivated by the subject matter being discussed. For some children, being bored at
school is an ongoing complaint, one that causes real distress and can even lead to school avoidance or
school refusal behaviors. Challenge is the core of the growth mindset; without it, students don't get the
opportunities to take risks, learn to fail, and figure out how to pick themselves up again. This “sense of

progress” as Dweck calls it, is central to developing growth mindsets (Dweck, 2017).
HAVE YOU CONSIDERED:
Implementing new activities in the curricula to provide challenge and develop =[]
perseverance? As we work to create a classroom where challenges are readily

accepted by students, we as teachers must provide them with tasks and activities

that challenge them and force them to persevere!
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Giving children choices to choose? Children of all ages really enjoy opportunities
where they can choose what activity to work on. This could include giving children
options to challenge themselves in literacy, numeracy, and creative capacities. This
element of choice is essential for those higher achieving pupils. It gives them the

opportunity to delve deeper into a subject and take more control of their learning.

Using technology when encouraging high achievers to complete challenging tasks
within the classrooms? Tablets or laptops can give children great opportunities for
some independent work, which can be readily checked by the teacher at the end of
the day. Additionally, apps or games could be used to encourage children to reach

their potential, in different subject areas.

2. Health

Abraham Maslow’s Hierarchy of Needs - developed in 1943 as a theory of psychological health

predicated on fulfilling innate human needs formed as a pyramid - places the most essential or basic needs

at the bottom - with physiological at the base followed in tiers by safety, belongingness, esteem, and

finally self-actualization.

Health and education are integrally linked. It has been well established that these two sectors are both

foundational and symbiotic. A child who is not healthy is likely not to attend school or attend but not be

able to concentrate. Social, emotional, and mental health are more often viewed as essential to

establishing well-being and, in conjunction with physical health, are critical components in maximizing

both educational outcomes and personal development.

Therefore...

HAVE YOU CONSIDERED:

Involving high qualified professionals from Health Services, to provide trainings for
teachers to help students acquire knowledge, attitudes and skills they need for making
health-promoting decisions, achieving health literacy, adopting health-enhancing

behaviors and promote health education for others?

Upgrading or developing curricula for students to receive instructions and
information on various topics, such as alcohol, and other drug use and abuse, healthy
eating/nutrition, mental and emotional health, personal health and wellness, physical

activity, safety, and injury prevention?

[
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Including Health services connecting school staff, students, families, community, and | [_]
healthcare providers to promote the health care of students and a healthy and safe

school environment?

3. Safety

Feeling safe and valued is vital to a child’'s development. Learning suffers when students fear for their
safety, worry about being bullied, or don't sense their teachers have high expectations for their success.
In a healthy, supportive climate, students are engaged and take intellectual risks. They follow well-
established rules and norms for behavior that their teachers and school leaders modeled and maintain.
Such a community is characterized by positive relationships between teachers and students, a place

where genuine respect is the norm, and where all students feel they belong.

Therefore...

HAVE YOU CONSIDERED:

Is your building safe enough for your students? Keep in mind that a healthy and safe ]
physical school environment promotes learning by ensuring the health and safety of
students and staff. The physical school environment encompasses the school building

and its contents, the land on which the school is located, and the area surrounding it.

Establishing and maintaining candid relationships with students and their families,
that reflect and show respect for their communities and cultures? In-school activities
like greeting individual students by name and making time for regular check-in
conversations can be helpful, as can family-outreach strategies like calling home to
share a positive report from a school day or surveying parents on their opinions of the

school.

Adopting practices that support teachers’ emotional well-being, such as informal ]

socializing, reqular check-ins, and limits on email during after school hours?

4. Engaged

Most students participate in academic and non-academic activities at school and develop a sense of
belonging - their friends are there, they have good relations with teachers and other students, and they
identify with and value schooling outcomes. Unfortunately, many students are not engaged. They do not

believe their school experience has much bearing on their future, and they do not feel accepted by their
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classmates or teachers. Gradually these students withdraw from school life and become disaffected from

school.

Children who are engaged are able to manage and direct their feelings, thoughts and emotions. In
general, they are able to be ‘present’ and to demonstrate self-control. Being alert and engaged involves

the ability to manage your attention and to hold yourself back, especially when you don’t want to.

Therefore...
HAVE YOU CONSIDERED:

Forming a partnership with community groups, organizations, business and your
institution? The school, its students, and their families benefit when leaders and staff
at the district or school solicits and coordinates provide information, resources, and
services available from community-based organizations, businesses, cultural and
civic organizations, social service agencies, faith-based organizations, health clinics,

colleges, universities, and other community groups.

Working together with families to support and improve the learning development,
and students’ health? Family engagement with schools is a shared responsibility of L]
both school staff and families. School staff members are committed to making
families feel welcomed, engaging families in a variety of meaningful ways, and

sustaining family engagement.

5. Supported

As a parent, you are your child's first and most important teacher. When parents and families are
involved in their children's schools, the children do better and have better feelings about going to school.
In fact, many studies show that what the family does is more important to a child's school success than

how much money the family makes, or how much education the parents have.

Many schools today are based on antiquated designs from the early 1900s that emulate the factory
model, wherein students cycle through classrooms and teachers see hundreds of students a day. These
structures depersonalize learning at a time when students need and would benefit from long-term

relationships with teachers and peers.

Therefore...
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HAVE YOU CONSIDERED:

Promoting and organizing activities for parents to become involved in school
activities, such as sports days, swimming, carnivals, excursions, and school plays?
Effective parent engagement is beneficial to successful student learning and
wellbeing outcomes. Genuine parent engagement exists when there is a meaningful
relationship between parents and teachers, with the shared goal of maximizing

learning and well-being outcomes for students.

Creating a reqular newsletter for parents in a format, which is readily accessible.
Considering including feature articles of interest to parents as well as important

school news and events, and students’ achievements?

Providing parents with advice and ideas regarding a positive study environment,
including information about how best to assist with homework and other curriculum-
based activities? Perhaps, suggest a study routine and ideas on setting up o
homework-friendly space, either at home or at a local library, or at the school

homework club.

Tips for school leaders

Whole Child instruction is an approach to education that aims to ensure that each child, in each

school, in each community is healthy, safe, engaged, supported, and challenged. We are well aware that

many of the above-mentioned things you already do as teachers. However, there is always something

more to do. Making the shift to a Whole Child approach cannot be done in isolation. Educators need

access to tools, supports, and resources that will enable this kind of instruction and fit within existing

teacher evaluation models. Hopefully, the next pages will do exactly that. We strive to help you in adopting

the Whole Child Approach, to make your students’ lives easier and more fruitful.

Here are some tips on how to implement the Whole Child Approach. Hopefully, you will find our

tips useful.

WP3.2 Toolkit for school leader and teachers
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Develop a well-rounded curriculum: Including Physical Education, Mental Health, Music, Art, and
Interaction with nature and people outside the school. Project-based learning provides students with
the chance to put into practice what they are discovering. It does not mean a re-do of the entire

curriculum—it just means providing built-in opportunities to let students apply what they are learning.

Build an equitable and culturally relevant curriculum with the students. Build a classroom where
problem-solving and critical-thinking skills are part of the culture. This can happen within groups or
class discussions by simply adjusting the nature of your questions. You can also build capacity for

critical thinking, by creating an environment where failure is a learning opportunity.

Teachers should act as guides, mentors, and collaborators, rather than authoritarians: Exploration

rather than lectures.

Ensure each student feels safe at school: Building an open space culture where all children feel safe at

school. Talking with them about safety measures in different areas etc.

Developing different ways of learning: Each student is different, and their learning approach is
different as well. Encouraging students to grow academically at their own pace.

Teaching relevant and transferable skills: Entrepreneurship, Critical Thinking, Creative Thinking,
Growth Mindset, Budgeting, Design Thinking, Social-Emotional Learning and more.

Incorporation of new technology and introducing it to the students: Technology is one of the many

strategies that will help students to gain broader knowledge.

Invite families, communities, and local entrepreneurs into the classroom.

Internship & Project-based curriculum: 1-2 days out of the school days, a student will work with an
organization where they can build relationships and have mentorship while gaining experience and

skills.
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Suggestions for school leaders

Overall national education authorities are aware that special support measures have to be
available for immigrant pupils, the same way as for nationals. Cyprus has already taken active steps to
integrate students with migrant backgrounds into schools and it has developed policies that are in line
with international recommendations, and the Greek example showed that administrative and
organizational delays, and lack of coordination among stakeholders, often leave many children outside of
school classes for significant periods of time, which needs to be considered that there is still place for

improvement, even in countries that have long tradition of integration of newly arrived immigrants.

But one may ask. How are schools to do this? Schools must expand their understanding of what
constitutes effective learning and move beyond mere academic measures. If the purpose of a school is to
prepare students for society - and an ever-changing society - then effective schools must look toward
what skills, aptitudes, and behaviors will be required and in demand. A whole child approach to education
is an umbrella approach, that spans content areas and demands whole school improvement. It engages
educators at both the administrative and classroom levels in understanding the links between the five
Whole Child Tenets of being healthy, safe, engaged, supported, and challenged in each classroom, each

hallway, and the way each school should be focused, organized, and resourced (Slade and Ciriffith).

In 2012, ASCD took this understanding one step further and cross-referenced the five Whole Child
Tenets and their indicators with the key components of an effective school improvement process. These

components are:

o School Climate & Culture

Students entering school feel safe, engaged, and connected and see school as a place where they can
learn and contribute to the world around them. They receive coordinated and continuous support to

strengthen their social and emotional skills and enhance positive character traits.
o Curriculum & Instruction

Students develop critical-thinking and reasoning skills, problem-solving competencies, technology
proficiency and content knowledge through evidence-based, relevant, differentiated instructional

pedagogy and a comprehensive curriculum.
o Community & Family

Families, community members and organizations, and educators collaborate on shared decisions, actions,

and outcomes for children.

o Leadership
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Leaders act as visionaries, influencers, learners, and instructional guides to ensure school policies and

practices to support a whole child approach.

o Professional Development & Capacity

Staff demonstrates the knowledge, skills, and dispositions necessary to ensure each child is prepared for

long-term success. They are supported by differentiated, job-embedded professional development.

o Assessment

Assessment is varied and timely, conducted to adjust teaching-learning activities to maximize student

progress in all areas, and generates meaningful, useful data for decision making.

As Slade and Criffith (2013), argue, we can no longer afford to develop the range of education and
non-educational policies affecting children or operate the resulting programs serving them in isolation; we
must work to coordinate and integrate them for the benefit of students rather than the interests of adults
or bureaucracies. Therefore, schools and mostly policy makers, should establish and codify
recommendations, such as: recognizing that all children are healthy, safe, engaged, supported and
challenged, developing and supporting meaningful accountability systems. We must ensure that there is
access to a well-rounded curriculum that is reflected by standards, promotion of comprehensive whole-
school and whole-community improvement strategies, and mostly to help educators to support students
as the classroom teacher and school principal are the two most important in-school factors, affecting

student growth and achievement.
We would like to conclude this chapter with wise words that inspired the present chapter:

“Ensuring that all children become college, career, and citizenship ready by the time they graduate from
high school so that they can lead productive, engaged, and fulfilling lives is an ambitious goal, but one
that is both worthy of great nations and necessary for those nations to remain great. Such a goal will
require real leadership, national support, new resources, and a renewed commitment to the needs of the
whole child” (Slade and Criffith, 2013).
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Unit 2: Teachers’ support

AUTHORS: FRANCESCA BARBINO & IRENE Pizzo, CESIE

After having analyzed and stated the importance of applying a whole child approach in schools,
focused on the child’s happiness and wellbeing, and beneficial for the promotion of inclusiveness, we are
now approaching the need to support teachers as well.

Indeed, inclusion cannot be achieved unless teachers are empowered agents of change, sharing
values, knowledge and attitudes that permit every student to succeed. Therefore, support for teachers
within the educational system is an important element for the creation of inclusive schools, where diversity
is encouraged and mapped, and learning and participation obstacles are eliminated. This is to ensure that

all teachers are prepared to teach all students.
What kind of support is required?

As school leader, you are responsible for guiding the school’s approach in a way that supports the
inclusion of all children. School leaders can support inclusion by taking a position in ensuring that all
children are part of the school and helping teachers to find cooperative solutions to make inclusion happen
in their classrooms and outside.

The most powerful tool for supporting teachers in your school is promoting training and learning
opportunities. It is necessary to carry out a continuous training program for teachers, which empower
them as agent of change, provide accurate information and knowledge, and leads them to effectively
recognize the past experiences of students and their skills, leading to a more open approach to diversity.
A high-level training is therefore essential to support teachers in managing inclusiveness in the classroom,
thus allowing them to have the necessary technical skills to be able to deal with specific issues linked to
inclusion (Global Education Monitoring Report Team, 2020 International Task Force on Teachers for Education 2030, “Inclusive
Teaching: Preparing all Teachers to Teach all Students”, p.1). On the contrary, the lack of adequate training and support
for teachers prevents the school system from being fully inclusive, which is why education systems often
encounter difficulties in identifying obstacles to students’ learning (Chairo M. 2014, Italian Journal of Special
Education for Inclusion, “Inclusive Education Practices: The teacher Training”, pp. 116-117). Through training and learning
opportunities, teachers are motivated and empowered to better detect student’s needs, and consequently
to tailor solutions, together with the whole school community.

It is also necessary to support teachers by promoting and creating spaces of discussion for them
to better frame the classroom environment and build effective strategies to pursuit inclusion. Also taking

some time away from their classrooms to meet with parents and families can be beneficial for inclusion.
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What are the benefits of the offering teacher support to all students, especially newly

arrived children of third-country national backgrounds?

Giving support to teachers, for instance promoting or organizing teachers’ training in your school
specifically on the inclusion of newly arrived children of third-country national backgrounds, as well as
providing a collaborative approach with school leaders and staff, will benefit all students: it allows them
to feel safe, accepted, respected and confident in approaching learning, because their needs are listened
and addressed. Furthermore, it will give the possibility to create an inclusive environment, allowing the
class to become a safe and healthy learning place, where students have equal access to educational
experiences and share sense of community (Saskatchewan, 2019 “Module 2: Fostering Inclusion - Understanding the
Classroom Teacher's Role”, pp. 2-5). Students who benefit from tailored approaches, strategies and tools are
more motivated to learn, to believe in their ability to learn, and in general empowered as human beings

(Ivi, p.3)
How can this approach be adopted in schools?

There are several ways to make schools more inclusive. The use of collaborative approaches can
be key for meeting the needs of the whole school community, including teachers, school staff, students,
but also their families. As school leader, you can be the promoter of this collaboration, together with your
teams. Creating a whole school community in the school, that also includes the active participation of the
parents/guardians of pupils, can be one of the keys to make effective the impact of inclusion in the

classroom.

Another important approach can be the institution in the school of the figure of Educational
Support Teacher, or Educational Assistant. Their support can be helpful to give teachers the chance to
take extra time to spend with students, focusing on non-formal activities, or to give individual assistance
to participate in the activities of the classroom. The Educational Assistant can also have the possibility to

maintain constant and daily direct communication with the pupils’ families.

Following a collaborative approach and creating spaces for discussion for the whole school
community can give the chance to them to share their needs and ideas for solutions. The possibility of
sharing also responsibility with families, giving them the opportunity to actively participate in the
integration process together with teachers, highlighting problems and making them participate in the
search for solutions, is an effective method for better integration and gives effective support for teachers.
For this reason, school leaders should facilitate and encourage their involvement. Finally, it can be
important to be aware of your allies. Which external institution, organization or stakeholder can help you
for creating a more inclusive school? There are plenty of opportunities and projects aimed at creating

inclusive society, starting from the schools.

What does it require?

To make this approach effective in schools, it is necessary to create a greater sense of belonging

and collaboration within the whole school community, which can be ensured for instance organizing
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meetings between teachers, school leaders, and educational assistants to discuss the main issues
regarding students’ academic paths and inclusion in the class setting (SOCIA@LL: whole school social labs, “Toolkit
for leaders”, p.10. 2017). Promoting training opportunities for teachers can be also the key in order to allow
them to remain updated, acquire new skills on how to face inclusive education’s issues, and get to know
and apply good practices in their classrooms based on the different needs and contexts of the students
(“Inclusive Teaching: Preparing all Teachers to Teach all Students”, p.2). Furthermore, the involvement of parents in the

school’s life is certainly an element that can help to give concrete support to the teacher's work.

Guiding questions for school leaders

The following section includes our ideas on how school leaders can use new practices, that will help the
school offer the necessary support to teacher while taking into consideration the needs of all children and

especially, to help the reception of newly arrived children of third-country national backgrounds.

1. Communication with teachers and staff

HAVE YOU CONSIDERED:

Developing a communication plan with teachers to arrange dates and topics that

should be discussed and concern their needs at school?

Creating team building opportunities for the school staff organizing non-formal

meetings between members of the school community?

Creating digital thematic communication channels for instant messaging among you as

school leader and teachers, in order to address specific issues? [

Creating a weekly or monthly space for teachers' meetings to discuss their needs
regarding the inclusion of newly arrived children of third country national backgrounds, [

aimed at mitigating concerns and finding solutions?

Promoting a peer learning system among teachers from different schools?

Proposing to the teachers to take periodic walks outdoors, to teach pupils about the

cultural diversity present in the city? N

Creating a space for teachers to propose new ideas, in order to meet their needs and
problems? N
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Initiating a dialogue with other school leaders, to understand innovative methods of ]

management and support for teachers?

2. Feedback and Recommendations

HAVE YOU CONSIDERED:

Creating pre and post evaluation questionnaires for teachers, to collect their needs

and evaluate if they are met?

Creating an inclusive environment that does not focus only on certain specific groups?

Involving local media to raise awareness and make teachers' activities in schools

more visible and understandable by the community?

Adding multilingual schoolbooks, to facilitate teachers to adapt the lessons within the

classroom, based on the background of the students?

Inserting new inclusive tools, such as images, illustrations, specific books, to help

teachers in inclusive teaching?

Working with teachers to develop a questionnaire for assessing the skills of newly

arrived pupils, so that they can be correctly included in the classroom?

Constantly monitoring the impact of teaching activities, and the methods used in the

classroom?

3. Supporting teachers to communicate better with parents

HAVE YOU CONSIDERED:

Including parents of newly arrived children of a third-country national background in

teacher meetings regarding their inclusion in the classroom?

Creating workshops together with teachers, parents and school leaders, in order to

share experiences and expectations?

Involving families in the preparation of lessons, to facilitate mutual knowledge of

different cultures?
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Creating a direct listening desk between teachers and parents, to share advice on
subjective and targeted methodologies, which can be effective for their children in the

classroom?

Creating an official messaging channel, managed by the school leader, to allow ]

teachers and parents to communicate?

Involving mother tongue linguists who can allow more effective communication

between teachers and parents?

Allowing parents to participate in teacher training courses, to allow them to give
feedback on the real impact they may have in their context, for better inclusion of their
children?

Organizing mutual teaching courses between parents and teachers, for mutual
knowledge of the language and culture of the country they currently live in and other

countries?

Suggesting and supporting multiple channels of communication between teachers

and parents?

Offering a workshop to teachers with useful tools and techniques on how to

communicate with parents?

Creating a monthly calendar (online and printed) that will include all school activities

and important events to be shared with all families in different languages?

Recruiting a person that will be responsible for the communication with all parents?

Recruiting a person to help teachers with translations during parent-teacher u

meetings?

4. Support from external and stakeholder

HAVE YOU CONSIDERED:
Including consultants and psychologists to offer a seminar to teachers about a topic ]
they feel is important but don't have the required skills and knowledge to deliver?

Inserting educational assistants, who can support teachers for the total integration

[

and inclusion of children in the classroom?
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Creating agreements with associations that deal with the integration of migrants or
newly arrived children of third-country national background, for activities that can be

carried out with pupils at school?

Creating a psychological desk with experts, to help teachers in taking charge of

responsibilities?

Inserting native language support staff, to make the environment multicultural and

multiethnic?

Involving educational institutions, to give support and visibility to teachers, in order to

increase their motivation?

Having the support of social workers at school, to give specialist support from experts

in the most complicated and problematic cases?

Looking for initiatives from the third sector, which have among their projects the
possibility of taking advantage of initiatives related to support for teachers for the

inclusion of young people with a migratory background?

5. Further Education - enhance their skills and knowledge

HAVE YOU CONSIDERED:

Sensitizing the teaching staff through meetings with migrant associations, to increase

their motivation to be useful for the integration of children?

Promoting basic foreign language courses for teachers, in order to be able to

communicate more effectively and directly with different realities?

Creating practical workshops for teachers, in order to put into practice, the lessons

learned in the training?

Creating monitoring and evaluation courses for teachers, to enhance their skills in

evaluating different impacts of pupils in inclusive activities?

Creating a lifelong continuous training system within the school, to keep the staff

constantly updated?
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Creating courses of visual and dynamic communication, which does not require the
use of a specific language, thus allowing a faster understanding and inclusion of N

students?

Organizing the creation of a good practice manual, in collaboration with other peer n

teachers, to share and disseminate the methods used in the classroom?

Tips for school leaders

Here are some tips that school leaders should take into consideration while applying new practices to
offer the necessary support to teachers. The tips include what they should be aware of and who can help

them with this process.

The ability of teachers to face situations of inclusion

Consider teachers’ continuous education in a lifelong learning view

The difficulties to face inclusion activities in the classroom, without adequate training
Create opportunities for good and proactive relationships between teachers

Given the opportunity to share duties and responsibilities with other educators

Teacher training system should be well balanced between theoretical and practical activity
Increase knowledge of foreign languages for teachers

Create constant moments of discussion between teachers and school leaders

Create an inclusive environment also at the teaching level, including methods and tools used in

foreign schools

Outcomes coming from teacher’s training, should be promoted and monitored

To have a deep knowledge of the different teaching contexts and tools present in other countries
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Who can help them with the development?

The willingness of teachers to want to be part of the student inclusion process

The possibility of motivating teachers to participate in inclusion activities, also through rewards
Highlight the importance of participating in training courses within the school system

The learning environment support the strengths and needs of learners

School leaders should encourage even less trained teachers, in creating inclusion in the classroom.

Involving educational institutions can motivate teachers to participate in inclusion activities in the

school

Creating a sense of sharing among peers can make teachers more updated and aware on different

realities in schools

Suggestions for school leaders

During the first phase of the PASSACE project, all partners implemented interviews and focus groups
to gather information from school leaders and teachers on important matters concerning the welcoming
and integration of newly arrived children of third-country national background. Below you can find what

the school leaders and teachers suggested concerning teachers’ support.
Lithuania

o Teachers lack knowledge of how to work with migrant students. They stress the importance of
teachers and other staff competence development, related to their professional and personal
growth.

o Teachers are very keen on learning new educational tools and practices to help refugee and
immigrant students and are open to try new types of methodologies and approaches.

o Teaching strategies and methods should offer inclusive approaches for supporting the integration of

migrant/refugee students and promoting the well-being of the whole school community.

Greece
o The lack of a strategic approach to integration deprives the educational system from
multiculturalism, which, according to the participants (teachers), is completely absent from the

Creek educational system.
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The need for a bottom-up approach was among the main aspects emphasized from both teachers
and stakeholders, who have several suggestions to offer, but often lack the opportunity to be heard

by the relevant institutions.

Italy

The majority of best practices pointed out, indeed, are related to community-based educational
support, which is proven to be the most effective and a role model.

Teachers are still not trained enough on inclusive education (at any level) or intercultural education;
they are not updated enough on other ways of thinking and creative teaching methods and practices
which are recommended as well by the European Union, such as non-formal education, the
importance of plurilingualism and peer- to-peer mentoring.

An investment on teachers' capability to be able to have an enriching relationship with a diverse
class is therefore needed, especially considering the transformation of the migration phenomena,

always evolving and not easy to foresee.

Portugal

Some teachers claim they don't have time to properly integrate these children in their classroom
because they need to get more information and do some research, but there are many examples of
teachers who have embraced this cause and are willing to do everything in their power to facilitate

this integration.

Slovenia

Teachers often feel that they are left to themselves to figure out these “complex” situations.
Teachers reported that they believe they are sufficient in the classroom when teaching children with
immigrant background, however that does not mean they don’t encounter difficulties and they also
pointed out that their knowledge is not broad enough and that they do not often feel competent
enough to work with immigrant children.

Teachers are very open to try new tools and didactic aids, as they complained that there are not

enough such tools at disposal to them.

Cyprus

Most educators are certain that they can motivate their refugee and immigrant students to
participate in innovative projects.

More than half reported that their school does not spend time or energy to discuss how to promote

the well-being of refugee and immigrant students.
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Find below other projects/plans on Teachers’ competencies and integration of newly

arrived children of third-country national background

o The FEINAMC project, of the ERASMUS + KA3 program, aims to disseminate and deepen good
practices to promote the educational inclusion of newly arrived migrants in Austria, Cyprus, Italy,

Creece and Spain. The project has the following targets:

v Allow schools to evaluate skills and knowledge previously acquired by newly arrived migrants
through the implementation of an innovative practice, the prior learning assessment tool.

v Support newcomers in adapting to the rules of a new school and the learning process of a host
country, through the development of a tutoring program in European schools.

v’ Strengthening the skills of teachers for the educational inclusion of newly arrived students.

The impact of the project is aimed at ensuring that schools evaluate the knowledge and validate the

previous learning of newly arrived migrants.

o ENACTED project - European network of civil society, active in education and diversity has among
its objectives the Support of educators in responding to the different needs of newly arrived migrant
students, in order to strengthen their integration into the educational and social system. The project
was implemented in Italy, Cyprus, Spain and Creece, and allowed the creation of a peer learning
platform for mentoring and exchange of ideas. In particular, the project allowed teachers to be able
to exchange ideas with civil society organizations on inclusive education practices for newly arrived

migrant students, who will be supported during their educational path.

o MEDIS project - Mediterranean Inclusive Schools aims to strengthen social cohesion, intercultural
dialogue and knowledge of the host country language among newly arrived migrant students in
primary and secondary schools in 6 European countries (Spain, Creece, Italy, Cyprus, Bulgaria and
Portugal). To do this, it aims to improve the professional skills of teachers in the context of inclusive
approaches and methodologies through the creation of training courses for teachers regarding
innovative pedagogical approaches and methodologies. The project has produced useful results to

support teachers:

v Analysis-study of school environments about social inclusion of migrants

v Collection of good practices on the topic of social inclusion in schools

v" Manual on the 'Inclusive Mediterranean Schools Program’ which includes methodologies,
resources and pedagogical tools developed in the context of the social inclusion of newly
arrived migrant students

v Online training courses for teachers who aspire to improve their professional skills in innovative

pedagogical tools
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o SOCI@LL Whole school social labs: Innovative and participatory approaches for citizenship
education and social inclusion is a project implemented in Italy, Poland, Cyprus and Portugal, and
aims at fostering social inclusion and multicultural learning in education, through a participatory

approach that ensures the full involvement of students, teachers and local communities.

In order to develop and implement multicultural educational resources for teachers to promote an
inclusive learning model, an online kit for school leaders and teachers has been created with the aim of

contributing to the creation and sustainability of inclusive educational resources.
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Resources and further readings

Chiaro. M. (2014) lItalian Journal of Special Education for Inclusion, “Inclusive Education Practices: The teacher

Training” https://ojs.pensamultimedia.it/index.php/sipes/article/view/359/346

ENACTED Project: https://cesie.org/project/enacted/

FEINAMC Project: https://cesie.org/project/feinamc/

Global Education Monitoring Report Team, (2020) International Task Force on Teachers for Education 2030, “Inclusive
Teaching: Preparing all Teachers to Teach all Students”,
https://unesdoc.unesco.org/ark:/48223/pf0000374447/PDF/374447eng.pdf. multi

MEDIS Project: https://cesie.org/project/medis/

Saskatchewan. (2019) “Module 2: Fostering Inclusion - Understanding the Classroom Teacher's Role”

https://www.srsd119.ca/wp-content/uploads/SSS/Module2_Guide-for-Classroom-Teachers.pdf

SOCl@LL Project: https://cesie.org/project/sociall/

SOCIA@LL (2017):  whole school social labs, “Toolkit for leaders” Toolkit-for-leaders SOCIALL-
WEEK RESOURCES EN.pdf (wholeschoolsociallabs.eu)
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Unit 3: Communication and collaboration with parents

and the community

AUTHORS : PANAYIOTIS SAVVA, PHD & MARIA PiTzioLI MA,

CYPRUS PEDAGCOCGICAL INSTITUTE

The participation of the families of children with migrant backgrounds in school is an issue that
seems to concern the administration and teachers. However, the practice of schools that have been
welcoming children with migrant backgrounds for several decades shows that it has proven to have
positive results for the school as a whole. According to the international literature, (Frances L. Van Voorhis,
Michelle F. Maier, Joyce L. Epstein, Chrishana M. Lloyd, T. Leung 2013) active family involvement has a
positive effect on children, not only children with a migrant biography. They have higher academic
performance as they are encouraged by the home to participate in the learning process, they spend more
time studying at home, the gap between school and home can be bridged, parents receive help with
educational issues and there are fewer discipline issues within the school environment. (Boulaamane, K.,
& Bouchamma, Y. 2021)

What are the benefits of this approach to all students, especially newly-arrived children

with third-country national background?

Parent benefits: Positive parent-school communication benefits parents. The manner in which

schools communicate and interact with parents affects the extent and quality of parents’ home
involvement with their children's learning. For example, schools that communicate “bad news” about
student performance more often than recognizing students' excellence will discourage parent involvement
by making parents feel that they cannot effectively help their children. (DCSF 2008)
Parents also benefit from being involved in their children's education by getting ideas from school on how
to help and support their children, and by learning more about the school's curriculum and how it works.
And the most important, parents benefit by becoming more confident about the value of their school
involvement and by developing a greater appreciation for the important role they play in their children's
education.

Student benefits: Parent involvement benefits students, including raising their academic
achievement. There are other advantages for children when parents become involved, namely, increased
motivation for learning, improved behavior, more regular attendance, and a more positive attitude about
homework and school in general.

Teacher benefits: Parental involvement can give teachers the chance to focus more on teaching
children (teaching methodologies etc). Also, by having more contact with parents, teachers learn more

about students' needs and home environment. Teachers can use this information for better meeting with
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students’ needs. Parents who are involved tend to have a more positive view of teachers, which results in

improved teacher morale. (American Federation of Teachers, 2007)

How can this approach be adopted in schools?

This approach can be adopted in schools with very good communication strategies. Good two-
way communication between families and schools is necessary for students' success. Not surprisingly,
research (European Commission, 2019) shows that the more parents and teachers share relevant
information with each other about a student, the better equipped both will be to help that student achieve
academically.

Personal contact, including conferences, home Vvisits, telephone calls, and curriculum nights or
open houses, seems to be the most effective form of communication and may be among the most familiar.
However, the establishment of effective school-home communication has grown more complex as
society has changed. The great diversity among families means that it is not possible to rely on a single
method of communication that will reach all homes with a given message. It is essential that a variety of
strategies, adapted to the needs of particular families and their schedules, be incorporated into an overall

plan. (American Federation of Teachers, 2007)

What does it require?

It requires a holistic approach from the school. More specifically, it requires a good collaboration
between school and migrant families, between community and migrant families and between school and
the community. Parents and teachers share relevant information with each other about a student, the

better equipped both will be to help that student achieve academically. (Pitzioli, M. 2020).
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Guiding questions for school leaders

The following section includes our ideas on how school leaders can use new practices, that will
help the school communicate and collaborate with parents and the community while taking into
consideration the needs of all children and especially, to help the reception of newly arrived children of

third-country national backgrounds.

1. Communication with parents

HAVE YOU CONSIDERED:

Using language and cultural mediators for school communication with families?
Family and teachers should have the information they need to help students, in a form

and language that makes sense to them!

Assisting the family in school registration? (e.g., translation in national languages,

language mediators)

Taking care that teachers will initiate contact as soon as they know which students

will be in their classroom for the school year?

Making a phone call to family for the first time to introduce yourself and ask who is
the contact person with the family and which is the best way to communicate with

them (e.g. email, viber, messenger, phone call/number)

Sending a letter introducing yourself to the family establishing expectations and

asking what the student and the family needs (after the first contact)?

Giving an online background collation tool for new arrivals (e.g. ]

https.//newarrivals.segfl.org.uk/)

Asking them if sending family newsletters is effective for them? ]

Focusing communication on fathers and/or other members of the family as well as

mothers?

Making contact soon after a problem has been identified, so a timely solution can be
found? Waiting too long can create new problems, possibly through the frustration of [

those involved!
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Giving and asking for evidence about your/family’s actions? Parents and teachers
each want to see that the other will actually do what they say they will do!
Making calls to share positive information with parents?

Preparing for them to sound surprised-pleasantly surprised! Parents are not &[]
accustomed to hearing unsolicited positive comments from teachers about their
children, especially in a phone call from the school. Imagine how you would feel, as
a parent, if you were contacted by a teacher or the school principal and told that your
son or daughter was doing well in school, or that your child had overcome a learning

or behavior problem!

Creating a school app? School apps are easy to use. It allows parents to access the
app using their smartphones with ease. Most school apps offer an instant messaging L]

feature. This feature allows parents to communicate with teachers effectively.

Sharing classroom activities as pictures and videos with parents using the Stories
feature? It allows teachers to post these images as Stories and parents can enjoy their []

child’s classroom activities from their homes!

Creating an emergency messaging mechanism? For example, if a student has any

health issues, teachers can quickly notify parents using emergency messaging.

Working with parents to develop a family immigration raid emergency plan?
Providing a safe place for students to wait if a parent or sibling has been detained?

Asking for families’ feedback on school’s practices (e.g., during meetings, during on-

one-one discussions with them, via on-line questionnaire)? O

2. Communication with parents — Educational issues

HAVE YOU CONSIDERED:

Organizing a workshop with parents to talk about children’s routines at home?

Sending an online questionnaire to parents to ask their expectations from the
school? []

Having Homework hotlines?
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Giving frequent, ongoing feedback about how their children are performing with

homework?

Publishing Annual school calendars with students’ work?

Addressing an assessment and monitoring system aimed at evaluating progress in
the attendance and learning outcomes of children with migrant or refugee

background?

Communicating this assessment and monitoring system to families?

Informing the family about the subjects that are being studied and will be studied in
the future?

Sending home weekly or monthly folders of student work for parent review and

comment?

Asking for families’ feedback for school’s practices (e.g., during meetings, during one-

to-one discussion with them, via online questionnaire)?

3. Communication with parents - Community involved

HAVE YOU CONSIDERED:

Posting Notices and handouts in local markets, clinics, churches, mosques, temples,
or other gathering sites (e.g., Website for the school Information, Participation of

parents in Workshops)?

Writing Inserts in local newspapers regarding school policy for integration?

Collaborating with the school counsellors and the community to provide practical,

culturally sensitive guidance, referrals and intervention during crises?

Referring families to affordable community programs (sports, children's dental clinic,

libraries, summer and school break camps, teen and youth programs)?

Encouraging new families to become involved in school events and community

recreational activities?

Promoting respect for cultural diversity by providing multicultural training to school

personnel, parents, students, and the community regarding newcomer issues?
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Distributing “know your rights” materials to students, families, and communities about

what to do if a raid occurs or an individual is detained?

Strengthening relationships with local institutions of higher education and
community-based organizations that can support the needs of unaccompanied

children and students with interrupted formal education?

Maintaining - in school language and in other languages spoken at the school - a list
of resources, such as the names of mental health providers, social workers, pro bono
attorneys and local immigration advocates and organizations that can be shared

with your students and their families?

Partnering with a pro bono attorney, legal aid organization or immigrant rights
organization to schedule a “know your rights” workshop on campus to inform

students and families about their rights?

Finding out if there is a local immigration raid rapid response team? These teams
usually consist of attorneys, media personnel and community leaders who may be

able to provide support.

4. Family meetings

HAVE YOU CONSIDERED:

Sending a school-map translated in several languages before the first meeting at

school for better orientation?

Writing signs designating locations such as the office, toilets and so on written in the

families’ home language as well as the school language?

Displaying with positive images of people, places or things from the families” home

country?

Informing the families, before meeting that you will use language and cultural

mediators?

Hosting family workshops to answer questions about issues that arise from the
background collation tool for new arrivals and the family needs questionnaire (e.g.

school regulation, school program)?
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Organizing an informal support group for families regarding their children’s progress

or other issues mentioned by the family?

Offering space in the school for families to meet?

Distributing updated information through the school’s parent action committee?

[]

Partnering with local groups that have offered family workshops on crisis, anxiety,

L]

and stress management, immigration policy, crisis management etc.?

Asking them if organizing Curriculum nights is effective?

Making Home visits (where applicable)?

Having Annual field days?

Organizing Annual grandparents or "special persons” days?

Having a board of Education spokesperson or communications officer at PTA

meetings?

Inviting the parents to an open house and/or other school functions?

O o o o o)d

Tips for school leaders

Here are some tips that school leaders should take into consideration while applying new practices to

improve the communication and collaboration with parents and the community

Things that are good to take care of:

Make all families feel they are welcome in the school.
Make all families feel they have a positive role to play in the school.

Ensure families know that the school is receptive to them communicating with staff their feelings and
opinions.

Ensure families know that their feelings and opinions will be dealt with in a serious and respectful manner.

Demonstrate that the school actively values the cultural, linguistic and religious backgrounds of all its
families.

Demonstrate that the school is an integral part of the community.

Encourage families to participate in activities with their children such as Family Learning opportunities. o
Facilitate interpreter support as appropriate.

Signpost parents to appropriate services such as school language classes where appropriate.

Participate into a network with other school leaders that their schools integrate migrant students.
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Factors that are good to take into account:

Families may be unfamiliar with the country’s education system and may therefore lack confidence in

their ability to be involved.

Families may have experienced an educational system where parental participation is not expected.

Limited school language proficiency may result in parents lacking the confidence to initiate interaction

with the school.

Lack of educational opportunities in their own lives may result in parents lacking the confidence to

initiate interaction with the school.

Experiences in the home country may make a parent understandably wary of authority and contact

with schools.

Parents may feel they have little to contribute.

During the first phase of the PASSACE project, all partners implemented interviews and focus groups to
gather information from school leaders and teachers on important matters concerning the welcoming and
integration of newly arrived children from third-country national background. Below you can find what
the school leaders and teachers suggested on communication and collaboration with parents and the

community.
Slovenia

o “It would be necessary to involve parents even more in the education process, as for them the goal is

not to learn Slovenian or finish school, but to work and have better material opportunities.”

Portugal

o “Socio-cultural mediators (5) may be considered an important form of support in ensuring a link

between school, family and the community.”

o “Parents and educators have access to a permanent source of information [...] which contains practical

information and answers to frequently asked questions about the schooling of immigrants.”

Lithuania
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o “To assure a successful integration the cooperation inside school communities - parents, teachers,
students and school administration -becomes essential to support unique social and emotional

migrant children needs.”

Italy

o “All the teachers developed specific techniques and good practices, which will be further explained,
in order to integrate at the maximum possible extent newly arrived immigrants and/or refugees and

their parents in the classroom. This approach and their enthusiasm ensure their self-efficacy.”

o “Specific innovations were implemented, such as good networking with the citizenship, a multilingual
staff of teachers and cultural mediators, and where experimental educational paths for intercultural

knowledge were created, theseis issues did not arraise.”

Greece

o “Thisis mostly due to the fact that parents are friendly most of the time or - as one participant reported
- that sometimes they do not care about what their children do in school. However, one participant
that had faced such a situation stated that it was overcome with the assistance of the social worker

and interpreter working at the school.”

Cyprus

o “Reception Guides for Primary and Secondary schools have been developed by the Cyprus
Pedagogical Institute (CPI): These Cuides provide guidelines for the organization of a school that
welcomes a small or a large number of students with migrant background, for a holistic approach by
the school management, the teachers, the parents, the community and for the cooperation between

the teachers teaching Greek as a second language and those teaching other subjects.”

o “The Pedagogical Institute has proceeded with the translation of school documents in different

languages for primary and secondary school students with migrant backgrounds and their families.”

o “In Cyprus, as in many countries, migrant parents are less likely to be involved in the school
community than native parents are. Apart from linguistic difficulties, cultural barriers, such as different
understandings of authority, of education and the respective roles of schools, teachers and parents,

are mentioned. For that reason, a Guide for parents — mediators, which provides instructions for the

cooperation of school and parents - mediators, has been published, as well as Cuide to managing

socio-cultural diversity by the CPI, with articles on the topic and examples from schools that welcome

students with migrant backgrounds.”
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Ideas on activities that could be implemented with parents

o Teacher-parent meetings are important events for exchanging information about students/children.
These can be fairly difficult encounters for newcomer parents who are not familiar with the culture,
habits or language. In small groups, role- play is one such meeting. The roles to be acted out are:
principal(s), one class teacher (responsible for parent relations, excursions, administrative tasks,
problems), several subject teachers, the parent(s), possibly the student, and possibly an interpreter if
you think that there should be one present. Try to bring out the possible stereotypes, conflicts,
problems, hopes, dreams and desires of each party. Discuss and reflect on them afterwards.

o After-school computer learning for immigrant families and children could be beneficial as it
interconnects family members, teachers and others from the community.

o Have an open-door policy for parents volunteering so that they can come to assist the teacher in the
classroom whenever they have availability.

o Send a questionnaire to parents asking the days and times they are available to volunteer as well as
dates for classroom parties, functions, and class trips.

o Create flexible volunteering opportunities like different days, times, tasks, and grade levels based on
the questionnaire responses.

o Create regular, positive communication streams with families about their children’s academic, social,
and behavior progress.

o Holda Literacy Night where families can learn different reading strategies to help their children at their
current reading level and complete fun activities together.

o Ask parents to present to their children’s class or different grades about their profession or business.

o Send supplementary material for parents to work with their children on at home.

o Host Family School Lunches where families can come and eat with their children in the cafeteria or
other spaces each quarter or month.

o Plan talent shows, engineering nights, movie nights, award ceremonies, book fairs, dances, and more.

o  Assign family STEAM projects to be completed at home.

o Create classroom website pages for families to receive curriculum tips, knowledge, announcements
and more.

o Host parent workshops where they can receive information from different service providers and
educators.

o Create a parent resource center where parents can find a variety of information.
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Unit 4: Social-emotional needs of students and sense of
belonging and equality

AUTHORS: ZINAIDA BALTRENIENE & JURATE MURINIENE,
JAUNIMO KARJEROS CENTRAS

Today's schools are increasingly multicultural and multilingual with students from diverse social
and economic backgrounds. Educators and community agencies serve students with different motivations
for engaging in learning, behaving positively, and performing academically. Social and emotional learning
provides a foundation for safe and positive learning, and enhances students' ability to succeed in school,
careers, and life. Because of the numerous uncertainties we experienced throughout most of 2020,
including school closures, COVID-19, and civil unrest which caused migration, so many students are
experiencing increased anxiety. According to the Alliance on Mental lliness, children are reporting a
significant increase in stress, anxiety, isolation, loneliness, and grief right now. These challenges are likely
to increase the social-emotional needs within your school and throughout your community.

Social and emotional needs are a type of special educational needs in which young people have
severe difficulties in managing their emotions and behaviour. They often show inappropriate responses
and feelings to situations. This means that they have trouble in building and maintaining relationships with
peers and adults; they can also struggle to engage with learning and to cope in the classroom without
additional strategies and interventions. Children with poor socio-emotional background will often feel
anxious, scared and misunderstood. It is crucially important to shape social/emotional skills in students in
order to increase more positive attitudes towards oneself, others, and tasks including enhanced self-
efficacy, confidence, persistence, empathy, connection and commitment to school, and a sense of
purpose, more positive social behaviors and relationships with peers and adults.

A sense of belonging is presented as one dimension of social cohesion that brings and allows
individuals to feel as part of, and identify with, the group and contributes to the shared values and
aspirations underpinned by the need for affirmation, friendships and the need to be part of the group
(Menzies & Davidson, 2002; Green et al., 2003; Friedkin, 2004). A sense of belonging means feeling

accepted, appreciated, and understood in our relationships with individuals and groups of people.

Why are social-emotional learning and sense of belonging important?

However, students who have abilities and qualities that are qualitatively different from their peers of
the same age may experience a sense of alienation. The students are seeking relationships with others
who think in similar ways to themselves, both in and outside school. Students’ engagement with like-
minded peers generates opportunities for belonging and connectedness. Having a sense of school
belonging may remove a potential barrier to achievement for learners and it is a matter of equality. The
feelings of belonging or alienation and social emotional perceptions are often tougher among immigrant

youths regarding their experience of the absorption process. Thus, in an age when there are well-
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developed digital environments granting availability without barriers of time and place, immigrant children
feel that thanks to the mobile technologies, the translations, databases, numerous applications, and groups
on the social networks, they are able to face the challenges and difficulties they encounter in the process
of absorption in the new country. The researchers in Israeli found that the positive process of identity
building by immigrant youths in the digital age is a combination of interactions with those who remain in
the country of origin and significant interactions in the new society, especially in schools. This fosters a
sense of belonging, sharing, acceptance, a sense of being needed, and attention, which are likely to create

a sense of resilience in immigrant youths.

What are the benefits of this approach/topic to all students, especially newly arrived
children of third-country national background?

Social and emotional learning plays a critical role in promoting student success. Effective social and
emotional learning programming involves coordinated classroom, school-wide, family, and community
practices that help students develop the following five key skills: self-awareness, self-management, social
awareness, relationship skills and responsible decision making. The benefits effect the whole school
community, as this approach helps students, parents, teachers and community stakeholders unpack
belonging and motivation to support students’ engagement, learning and productivity. Students from
different cultural backgrounds, including newly arrived, are more successful in school and daily life when

they:

o Know and can manage themselves,

o Understand the perspectives of others and relate effectively with them,

o Make sound choices about personal and social decisions,

o Have more positive attitudes toward oneself, others, and tasks including enhanced self-efficacy,
confidence, persistence, empathy, connection and commitment to school,

o Demonstrate more positive social behaviours and relationships with peers and adults,

o Reduce conduct problems and risk-taking behaviour,

o Decrease emotional distress,

o Improved test scores, grades, and attendance

o Share positive family and work relationships

In the long run, students from different cultural backgrounds gain greater social and emotional
competence which helps to increase the readiness for secondary education, career success, better mental

health, reduced criminal behaviour, and engaged citizenship.

How can this approach be adopted in schools?

Educators are becoming increasingly aware of the link between social-emotional competencies and
academic achievement. To help newcomers develop their social and emotional knowledge, skills,

attitudes, and behaviours needed for success in school and beyond, schools may provide formal and
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informal support for social-emotional learning. Schools should contribute to the development of
newcomers’ social-emotional well-being. First of all, learning settings should include culturally
appropriate support for newcomers, ways to develop their social and emotional skills, the role of informal
social interactions, safe learning environments, adult- and student-led support, and integration of social
emotional and academic programs. The majority of schools report they are working to support social and
emotional learning of students, but in too many places, the approach is to focus narrowly on changing
student behaviour rather than implementing practices that build relationships and create supportive
learning environments. School leaders have to rethink how they manage student behaviour. It's important
to focus on the “why” and the “how”. To achieve effective results, schools should shift the focus away
from “fixing or changing kids” and aim towards addressing adults’ beliefs and mindsets as well as school
and district policies to create an equitable learning environment. Societal realities (e.g., racism, sexism,
homophobia), individual realities (e.g., socioeconomic status, family dynamics, experiences in schools,
access to opportunities), and cultural background all influence social, emotional, and academic
development. To achieve successful results, school and district leaders must consider the context in which
students live and make an effort to be mindful of others, keep an open mind and practice an attitude of

expectancy.
What does it require?

School leaders, for example, must consider the disciplinary context of the school, the cultural
competence and responsiveness of the environment, opportunity structures, and the ways in which youth,
family, and communities are engaged. The goal should be to give students opportunities, support their
growth, and provide them with the emotionally and intellectually safe and culturally sustaining space
needed to learn from their relational experiences. That space must be one where students feel like they
belong, where they are challenged to reach their full potential, and where they are given both the academic
and holistic support needed to thrive. A greater focus on context is necessary, with a focus on addressing
adult beliefs and mindsets and the systems and policies in schools to create an equitable learning
environment. It also offers specific recommendations that school and district leaders should prepare a

strategy or a plan with recommendations as starting points to reach this goal.

Guiding questions for school leaders

The following section includes our ideas on how school leaders can use new practices, that will help the
school consider the social-emotional needs of students and promote a sense of belonging and equity at
school that takes into consideration the needs of all children and especially, to help the reception of newly

arrived children of third-country national backgrounds.

1. Communication with students
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HAVE YOU CONSIDERED:

Equipping students with social-emotional skills like self-awareness, self-
management, social awareness, responsible decision making, and communication
skills and providing the ability to cope with and manage their feelings and their

responses?

Setting SMART objectives, determining the best ways, challenges to communicate,

and designing a communication strategy with the migrant students?

Exploring possibilities for providing training and guidance for staff on how to broaden
their knowledge on effective communication strategies, skills, special guidance on
how to welcome migrant pupils and how to develop communication between

majority and minority pupils, provide social - emotional support for migrant students? L]

Watch the story of the teacher and how she transitioned from a classroom teacher
to an ESOL specialist. (https://youtu.be/A5gkO4_aAeY)

Using communication to learn more about your students? Offer them opportunities to

share their story, participate in a dialogue and feel that they are head. [

Encouraging teachers to be in touch with students and their parents not only in person
but also via virtual meetings, emails, Google hangouts and/or other channels, that ]

are especially important in situations like COVID lockdown?

Encouraging the use of school spaces during extra-school hours to carry out activities
that foster better communication among the students?

Offering additional language learning lessons, innovative projects and activities to
promote lanquage learning? Language is very important for supporting children’s ]
performance in effective communication and participation.

Preparing and distributing a leaflet to welcome and quide migrant students who have

just arrived at the school? o

Organizing psychosocial support to migrant children, who may have difficulties to
concentrate and learn in class due to stress and trauma accumulated in countries of

origin, in transit or at destination?

Employing staff with a migratory background who could serve as cultural mediators

and help better communicate with students? Ask or help them to develop mentoring []
and cultural mediation activities.

Organizing international mobility programs to develop the intercultural competences

of teachers and attain first-hand experience about different ways of communication?
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Involving local migrant organizations to help organize intercultural and community
building activities?
Encouraging the use of non-verbal methods so that students who lack confidence in

speaking and reading can also take actively part while communicating?

Encouraging students to establish electronic mail "pen-pal” relationships with
migrant students during after school hours so that a sense of continuity and further

communication can be established?

2. Sense of belonging

HAVE YOU CONSIDERED:

Introducing migrant students to the school community via school newsletters, local
radio programs, etc. making them feel accepted, included, and supported in the

school environment?

Keeping students constantly informed using combination of digital communication
(social media, email, learning management systems/LMS, school website) and in-
person engagement means?

Organizing orientation sessions to navigate through social, cultural and sport
activities and possibilities in school that engage them with their peers? Making those

sessions interactive, involving the entire school community.

Establishing mentorship opportunities to connect migrant students with their
mentors?

Scheduling town hall meetings, Q&A sessions, online forums etc. where students
could engage in conversations about their experiences and/or ask questions that are
important to them.

Developing strong cross-sectoral collaboration with a wide range of external
stakeholders playing a role to support a sense of belonging not only to school, but to

community, country, local cultural, sport environment as well?

Offering opportunities for volunteerism that help migrants to connect with others,
which promotes social integration and adaptation, and fosters feelings of inclusion

and personal satisfaction?

Organizing extracurricular activities: festivals and school celebrations where the
diversity of the student body is shown and valued (e.g., Global citizenship week,
Intercultural day, Native languages fair, Shared Food Day, etc.)
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Having study trips to different cultural, architectural, and other places of the host
country?

Revising pedagogical programs and finding the means and the time in the curriculum
to enhance pupils’ knowledge about the new host society? They need to understand
what the expectations, the customs, the appropriate norms, and behavior in the host

society they belong to now are.
3. Equality and equity

HAVE YOU CONSIDERED:

Promoting diversity and equality as a part of the pedagogical program and other

school policies and it is endorsed by all staff, students, and parents?

Fostering active citizenship among migrant students: students have an opportunity to

participate (a school parliament, feedback system etc.)?

Having a policy for dealing with discriminatory/ racist incidents that clearly sets out

the procedures for handling complaints?

Creating environments free from racial discrimination, misconduct, and social
exclusion?

Following the principle of equity providing additional support to migrant students?
This is especially important regarding the particularities of their situation, such as e.g.,

Trauma, loss of relatives, other psychosocial issues, and students being out of school.

Identifying and providing systematic help to those who fall behind at school? School
psychologists and specialists should help teachers diagnose learning difficulties, and
psychological effects of migration. Children with learning difficulties should receive

appropriate help.

Respecting cultural and religious holidays, by learning more about them at school?
Offering intercultural trainings for the school staff that will be involved with diversity

teaching and intercultural conflicts?

Exchanging and transferring best practices among schools on ensuring equal

opportunities for all students and reflecting diversity?
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4. Feedback from students

HAVE YOU CONSIDERED:

Setting of general guidelines for getting the feedback from students to gain insights of

their successful integration into the school environment?

Taking the time to regularly collect feedback and highlight to the students that it is
being heard? When they feel appreciated and heard, students become more ]

enthusiastic and active citizens within their school.

Using different communication channels to collect feedback such as face-to-face

interviews, paper-based and online surveys, focus group discussions and other?

Using conferring to provide and receive personalized feedback? Confer with students
to get an overall picture of how they feel at school.
Having the option of anonymous feedback? ]

Sharing and discussing the feedback results with the school administration, teachers,

etc.? D

Taking the feedback into consideration and make necessary changes that will help
the integration of newly arrived children of third-country national backgrounds into ]

the school community?
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Tips for school leaders

Furthermore, introducing socio-emotional context in schools carries significant risks, especially for
those students who are already under assisted by the education system: students from low-income
backgrounds, students of different races LGBTQ youth and students with less opportunities. Approaches
that fail to acknowledge the influence of the learning environment or fail to address the processes and

structures in schools that disadvantage some students, may do more harm than good. Be aware that:

Some educators may have negative biases and beliefs about the abilities of immigrant
students. They might also have asset-based mindsets and use culturally sustaining practices
to truly challenge students.

Educators often mischaracterize immigrant students and make assumptions regarding their
behaviors and social and emotional competencies based on their limited understanding of
the child.

Astudent’s individual reality, such as responsibilities outside of school or financial resources,
also influence social-emotional development. When educators are disconnected from
students’ lives outside their classrooms, they may misjudge student motivations and
behavior.

It is especially critical for school leaders to consider the needs of students holistically, as
students who are unable to understand the language, who are hungry or lack a safe home
environment may be misdiagnosed as having “social-emotional difficulties,” when in fact
they are showing tremendous resilience.

Educators who are not culturally aware or lack knowledge of their students’ cultures, might
consider a student’s behavior as unacceptable or outside social or cultural norms.

Lack of staff familiarity and understanding of the social -emotional needs of children,
insufficient training in the deep principles of the program and misconception what it takes to
build skills, will create barriers. The skills taught in the programs must be linked to academics
and other parts of the school routine. That is, they must become part of the language and

culture of the school.

Absence of ongoing implementation support even if comprehensive training takes place,

especially at the administrator and policy levels, will bring destruction into effective

application of the program.
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Who can help them with the development?

Schools must always remember that identity is the core of social, emotional and academic
development. We offer four major sections, where school leaders together with the whole school
community should shape their own action steps and user-friendly tools to develop social -emotional

learning strategy:

Take time to cultivate and deepen relationships, build partnerships, and plan for social- emotional
learning
Design opportunities where adults (educators and parents) can connect, heal, and build their

capacity to support students.

Create safe, supportive, and equitable learning environments that promote all students’ social and

emotional development
Use data as an opportunity to share power, deepen relationships, and continuously improve

support for students, families, and staff.

This strategy is a long run process which should integrate assessment tools as part of a continuous
improvement process wherein periodic measurements of social emotional learning practices, school
climate, and student competencies will guide adult actions and provide data on what is working and what
is not. Keep the practices that produce positive outcomes; leave the rest behind. Finally, sustainability
requires the existence of an implementation support system, including a leadership team to provide
guidance and connection to others who have more experience and can be called upon for consultative
problem solving. Only schools with motivated leaders and educators who should get up to-date trainings,
designed to help them manage multicultural classrooms as well as understand global and local problems

related with migration, xenophobia and racism, could achieve effective results.

Additional tools/resources that would help them with the research and development

In order to make sure efforts to support social, emotional, and academic development truly benefit all
students, we can use different tools and resources. Some ideas on activities and tools that could be of

interest:

o It's always important to hear and learn from the perspectives of those whose views and experiences
might not be represented by educational authorities. For this reason, set out to listen to students and
their families. Set up three types of focus groups —-newly arrived immigrant students, their families

(including parents, grandparents, aunts, uncles, etc.) and local students.
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o Prepare questions and ask all groups separately the same questions. Analyses of answers will help to
develop a school strategy. (More information about the method:

https://www.b2binternational.com/research/methods/fag/what-is-a-focus-group/)

o Peer counselling programs, which offer an opportunity for members of the community to reach out
and help each other. It is a concrete way to help students to take responsibility for their own affairs,
one of the most powerful and cost - effective ways to provide for personal and community help.

(More information: https://edtechreview.in/trends-insights/insights/5134-what-is-peer-

counselling-why-is-it-important)

o Stimulate active learning with education games and play to encourage children to modify their
behavior increase, interaction with others, start discussions, address issues and build relationships.
Besides fun, know the limits of the children in your group and always give them the choice of
participation. (More information: Alanna Jones, 104 Activities That Build: self-esteem, teamwork,

communication, anger management, self - discovery and coping skills, Rec Room Publishing, 1998.)

Suggestions for school leaders

During the first phase of the PASSAGE project, all partners implemented interviews and focus groups
to gather information from school leaders and teachers on important matters concerning the welcoming
and integration of newly arrived children from migrant backgrounds. Below you can find what the school

leaders and teachers suggested on students’ social-emotional needs and sense of belonging and equality.

Italy

o Evoke the importance of sharing good practices and networking: schools should act within the
territory with the support of non-profit organizations, Municipalities, sport and cultural centres, as
students and families need to feel welcome, to have fun and to develop. Networking at local level has
been highlighted as the most important policy, which can lead to an effective migrant’s inclusion by
all the interviewed stakeholders. Persistent investigation and exchange among territories and policy
makers is more important than resources, in order to be able to cope with an evolving issue.

o The majority of best practices pointed out are related to community-based educational support,
which is proven to be the most effective, and a role model.

o Migration is a continuously evolving phenomena, which needs studies and investigation in order to
address student’s. needs in the best way and continuously train educators.

o The overall policy is to investigate step by step the needs and try to answer through “ad hoc”
initiatives, starting from the one of training teachers and the necessity of speaking “a common

language”
Portugal

o Support of socio-cultural mediators may be considered an important issue in ensuring a link between

school, family and the community.
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Greece

o Language as a cornerstone of integration must be made accessible, as should participation in cultural
events, especially for children since this will bring them closer to the host country.

o State and official initiatives and awareness raising campaigns, especially in schools and communities
that do not allow refugees to enter schools, are necessary.

o Cultural differences are not considered as an obstacle, but as a positive aspect that can further support
the integration into the educational system.

o Bottom-up approach was among the main aspects emphasized from both teachers and stakeholders.
Educators working with migrant children have practical suggestions to offer, but they often lack an

opportunity to be heard by the relevant institutions.

Slovenia

o It is important that teachers who have gained insight into working methods from abroad should
transfer these practices to their colleagues.

o As agood practice example: primary schools had several additional hours and an additional teacher
to work with immigrant children. With this, the situation has visibly improved compared to previous
years.

o Primary schools include immigrant students in the individualized work plan itself. This means that
when an immigrant child enrols in school, he/she expresses his/her wishes and goals for the school
year and then the teachers together with the parents and the child go through the program for the
school year and also try to realize it together. They find this participation very important in designing
an individualized plan, where the goals, strategies and methods of work are presented to the student.

o Immigrant children often find it difficult to integrate into the school environment and education system
because they do not have parental support. They come from completely different social backgrounds,
and education does not mean as much to them as in European countries and school is often not a
value for them. The last year is much better, because counsellors work in organizations with teachers,
who especially encourage parents to get involved in school obligations, to enrol in the Slovene

language course themselves.

Lithuania

o Universities together with NGOs develop projects and get funding to support schools with innovative
activities and resources and train teachers to work with them.

o Encourage the enrolment of young children in early childhood education programmes, conduct
targeted home visits to help parents understand the new school system, prepare teachers for diverse
classrooms and discourage school practices that tend to increase inequalities among all students, such
as grade repetition, ability grouping and early tracking.

o Create a network of schools prepared to take migrant children, share their best practices, models and

recommendations for organizing the education on how to successfully integrate a foreign student.
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o School communities’ understanding increases in diversity and cultural alterations, open greater
opportunities for host communities to better recognize cultural similarities prior to differences and
strengthen exchanges. These are good examples to share, which help to shape schools in which all
children are safe and welcome, and societies where all people are willing and able to appreciate their

differences in cultural background, perspectives and values.

o To assure a successful integration the cooperation inside school communities - parents, teachers,
students and school administration -becomes essential to support unique social and emotional
migrant childrens’ needs. The emphasis should be laid on the expansion of cognitive, emotional, and

linguistic skills, intercultural communication, social interactions and networking.
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Unit 5: Teachers’ competencies

AUTHOR: GRIGORIS CHRYSSIKOS, SYMPLEXIS

Since the beginning of the refugee crisis in 2015, more than 5 million people from third countries have
applied for asylum in the European Union - the equivalent number of asylum seekers for the period 2008-
2014 was about 1.5 million - and among them were approximately 1.5 million minors (Eurostat, 2021). It is
also estimated that within one month since the start of the war in Ukraine in February 2022, more than 1.8
million children had fled the country (UNICEF, 2022, March 24). Thus, the presence of newly arrived
children with a migrant or refugee background in schools and, consequently, multicultural classrooms is
now a common phenomenon. These children, in addition to the stress of being “new” in a new school,
face multiple challenges, such as having to adapt to a new language, culture and school system; facing
prejudices and discrimination; or having to catch up on education they may have missed due to their
displacement (Dermish & Stock, 2021). At the same time, many of them might also be suffering from
trauma after living through horrific experiences like war in their home country (Dermish & Stock, 2021). As
a result, school functions as a shelter, providing a safe environment, a daily schedule, knowledge and
skills, but also a place where they can socialise and interact with other children. Teachers play a vital role
in this process by providing the necessary knowledge and creating a friendly and inclusive classroom
environment, and it is therefore necessary to equip themselves with the appropriate knowledge and tools
to address the challenges they will face (Dermish & Stock, 2021). It is also worth mentioning that
developing and strengthening skills, such as flexibility and adaptability, improves teachers' well-being and,
in particular, reduces their work disengagement (Collie, Martin & Cranziera, 2018). At last, teachers
contribute to the quality of the learning environment and ensure the well-being of students, as well as the

development of all aspects of their individual and cultural identity.

What are the benefits of enhancing teachers’ competencies to all students, especially

newly arrived children of third-country national backgrounds?

According to the above, a teacher can really change a student’s life and therefore it is essential to be
qualified and well prepared. A confident teacher who is equipped with the appropriate tools to meet these
demands, is well trained and has strong capacity, will bring significant benefits to newly arrived third-
country children, but also local students. Firstly, teachers with the methods and approaches they adopt
can help newly arrived third-country children to overcome challenges such as learning the local language,
through knowledge and inclusivity. They can also reduce or even eliminate prejudices by providing
students with accurate information about refugees, displacement, and the barriers that their classmates
are facing simply because they come from a different country (Dermish & Stock, 2021). Similarly, through
the activities that teachers implement, they can enhance diversity, raise the awareness of local students

on migration and multiculturalism issues, and strengthen the socio-emotional skills of their students.
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Furthermore, teachers are also in a unique position to identify signs of increased stress and/or PTSD and

support the student, via the appropriate mechanisms, to receive the appropriate care and support
(UNHCR, 2017). But all these would be impossible to achieve if the teacher has not received the adequate

training and support.

How can it be adopted in schools?

The first step for promoting inclusion through enhancing teachers’ competencies is coordination
among different actors and political administrative levels, as well as monitoring and support of practices
taking place on local levels (Education International, 2018). According to answers given by teachers during
PASSAGE’s research (Ljudska univerza Ptuj, 2021), many teachers feel that they have not received
adequate training to meet the demands of a multicultural classroom with newly arrived foreign students.
Therefore, training programmes should be developed and made available to the teaching staff which focus
on different but necessary areas for the educational process and the integration of foreign students, such
as non-verbal communication, managing multicultural environments and using intercultural pedagogy.
Teachers' efforts could also be enhanced with special programmes such as psychological support, cultural
mediation and second language support to meet the needs of newly arrived students. Finally, campaigns
promoting refugee rights and multiculturalism can positively influence public opinion through the media,
so that the host society accepts and supports the implementation of programmes promoting the
integration of newly arrived students from third countries (Education International, 2018). Schools can also

implement mentoring programs between students, guided by teachers and pedagogical experts.

What does it require?

Unfortunately, many countries do not have a national policy for the integration of newly arrived
children in school, so first of all a systematic monitoring mechanism must be developed to support the
actions mentioned above. In addition, a reallocation of resources is needed to ensure that education is
funded consistently and adequately to meet the new needs that arise. On the other hand, at a more local

level, teachers' unions could take initiatives aimed at both training their members and influencing public
opinion (Education International, 2018). Additionally, peer-to-peer mentoring programmes between
students, guided by teachers and pedagogical experts, can be developed as a complementary tool, so
that teachers will no longer be alone in implementing integration practices, encouraging the

involvement of the whole school community. Last but not least, as mentioned by the teachers
participating in the project’s research activities, it is important for teachers to have a lifelong learning
mentality and not to stop looking for new ways to continuously improve the quality of their work (Ljudska

univerza Ptuj, 2021).
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Guiding questions for school teachers

In the section below, you will find a set of guiding questions that you could use throughout the

process of further enhancing your skills and competencies.

1. Diversity and anti-discrimination

HAVE YOU CONSIDERED:
Checking your position on the Bennet Scale?
Taking a free online Cultural Intelligence test? (Here's an example)

Reviewing your teaching resources and looking for ways to increase diversity?

O O o 4

Collecting information about the countries your students come from?

Reaching out to local migrant communities to learn about their culture and the

L]

challenges they face?

Asking your newly arrived students how their name is pronounced correctly in their

language?
Asking your newly arrived students about how it feels being in a new country? ]

Organising games & activities (music, sport, cooking, dancing etc.) to encourage
collaboration? []

Choosing topics in lessons to reflect the range of children’s cultural identities and

experiences? [

Inviting successful people with migrant backgrounds to talk to your students about
their lives? [

Getting informed about how to handle incidents of discrimination and racism among
students? []

Defining clear standards of behaviour?
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2. |dentify and define the learning difficulties

HAVE YOU CONSIDERED:

Preparing diagnostic language tests to check their level of understanding?

Preparing diagnostic tests in English or your students' native language to check their

level in subjects such as maths and physics?
Using an interpreter during the first months to overcome the lanquage barrier?

Taking into consideration and using different numeral systems according to your

student’s origin?
Asking your newly arrived students about their strengths and weaknesses?

Spending more time on explaining to foreign students what you are asking from

them?

Giving more time to newly arrived students from third countries to complete a test or

to answer a question?

Learning how to recognise signs of learning disorders?

3. Teach in the national language as a second/additional language

HAVE YOU CONSIDERED:

Attending seminars and/or workshops on how to teach the national language as a

second language?
Teaching culture alongside language?
Using visuals such as labelling desks or drawing?

Suggesting books to your newly arrived students that will help them learn the

language?
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Showing TV shows and movies in chilaren’s national longuage?
Using and suggesting language learning apps like Duolingo?
Introducing interactive activities?

Setting learning goals with your students?

Involving local students in the teaching process (e.g., peer-to-peer “language

O O|o0 o o

mentoring”)?

Rewarding students when they use the national language even if their answer was ]
incorrect?

4. Flexibility and adaptability

HAVE YOU CONSIDERED:
Using different teaching methods?
Using different ways of testing your students’ performance?
Modifying the curriculum according to modern needs and your students’ needs?
Searching good practices online?

Sharing experiences, ideas, and challenges with colleagues?

O oo o oo

Seeking help from others (colleagues, school leader, psychologists etc.), if needed?

Preparing questionnaires to get feedback from your students about aspects of your

teaching?

[

Tips for school teachers

Here are some tips that school teachers should take into consideration while applying new practices to

enhance their competencies.
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Make sure that you use inclusive and non-offensive language, as racism and stereotypes can be hidden in
words and expressions we use in everyday language.

Keep an empathetic, active listening attitude and always starting from a non-judgmental principle

Always be available to negotiate, mediate simple conflict situations and be on the side of the solution (win-
win)

Reflect upon your own prejudice/biases and try to erase them.

Discussing with your newly arrived students can help you better understand their needs and the difficulties
they face. Be careful though, some children may still experience trauma because of what they have faced and
recalling these memories can be painful. Gain their trust and let them open up at their own pace.

No matter how welcoming a classroom environment you create, you are likely to encounter incidents of
racism towards foreign students. Show no tolerance, protect the student who is threatened, report the
incident to the administration and explain to the class why such behaviour is reprehensible and intolerable.
Your newly arrived students from third countries might have completely different backgrounds, experiences,
and levels of adaptation, so try more learner centered approaches.

Use different teaching methods and see what works best.

Bear in mind that there will be occasions when you will not be qualified enough to help a student. Explain
why you cannot help them and refer them to the right person.

Networking is important. Reach out NGOs, TCN communities, refugee teachers, psychologists, school
counsellors etc.

Ask for feedback from school administration, colleagues, parents, and students. Use it for personal

development and adjust your teaching methods accordingly.

Don't jump to the conclusion that low performance is due to poor learning skills. It takes time to assess the skills
and difficulties a newly arrived child may be facing.

Don’t compare the progress of one student to another. Every student is unique.

Don'’t force foreign students to speak only the national language. Encourage and allow children in the classroom to
speak in their mother language.

Don’t label newly arrived students from third countries as “students with special educational needs”. This is likely

to isolate them from the rest of the classroom.
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Suggestions for school teachers

During the first phase of the PASSACE project, all partners implemented interviews and focus groups
to gather information from school leaders and teachers on important matters concerning the welcoming
and integration of newly arrived children from migrant backgrounds. Below you can find what the school

leaders and teachers suggested on teachers’ competencies.

Greece

“I would build on our differences and try to learn our own traditions / culture as well as theirs. Every
person is different, especially when we talk about refugees or immigrants, so we must work on what
we have. Children are not a blank page; we must respect their cultural background.”

e “Being a teacher does not mean that you only teach but quite the opposite. You need to educate

yourself at a parallel level with the education that you provide, only then you will be a good teacher”.

Cyprus

e “The teachers mentioned that, when they started teaching migrant students, they did not have the
competency, but continuous professional learning from the Cyprus Pedagogical Institute is important
in both Primary and Secondary Education. Through continuous training (seminars etc) and the
Educators’ Support Network through the CPI's Moodle platform they have the opportunity to learn,
exchange ideas and teaching material with other colleagues”.

e “Teachers mentioned that they need more training on differentiation of teaching, according to the
needs of students, on strengthening their ability to distinguish whether the problems faced by the
students with refugee or migrant background come from learning difficulties or from communication

difficulties, on teaching methodology, on diversity and integration practices etc.”

Italy
e “All the interviewed teachers do not consider cultural differences as a barrier, but as an opportunity
and a resource. They all consider diversity as a pedagogical approach to keep always in mind, in every

educational field and therefore especially dealing with migrants.”

Lithuania

e “As one of the teachers of English noticed, to integrate immigrant children in teaching English, in
general, the reverse process is more common than in teaching Lithuanian native speakers - in many
cases, the level of English of those children is higher than of the rest of the class. Therefore, when it
comes to teaching a subject, the language experience and knowledge of a child from abroad can be

used to make teaching in the classroom more interesting and engaging.”

Portugal
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e “Teachers try to bring different activities to the classroom with an attempt to diversify them. It is also
really important to highlight the fact that all the strategies were happily welcomed by all the other
students that saw them as innovative ways to learn instead of the traditional “teachers teaching

contents” that they understandably consider as boring and not interesting at all.”

Slovenia
e “One method that is usually successful is for the immigrant child to present to the class their culture,

their country, place of birth, language, religion, and customs.”

Ideas for activities that could be implemented in and outside of

the classroom:

o Involve local students by organising a peer-to-peer mentor program in your classroom. Local
students will support the newly arrived children both inside the classroom, helping them overcome
language barriers and educational gaps, and outside the classroom in their socialisation process.

o Celebrate and organise activities for the holidays of your students' countries and religions. This will
enhance the multiculturalism of the classroom, help foreign students feel accepted and, of course, be
fun for all children.

o Find traditional and popular songs from your students' countries and compare melodies and lyrics.
“Can you find similarities? Differences?” Ask your students to research the stories of the songs and

present them to the rest of the class.

o Show your students what it is like to face barriers because you are in a foreign country. During the
lesson time, give them the teaching material in a language they don't understand. Talk about how they

felt and together find ways to help a student who doesn't understand the national language.

o Organize food sharing days. Ask your students to bring traditional snacks from home once, for
example, per month and share them with their classmates. You can also ask your students to share

memories regarding food, like having a Sunday lunch with their family in their home country.

o Check out the Mediterranean Inclusive Schools Programme (MEDIS, 2018) to find more good
practices, ideas, and inspiration, from “Round Trip Stories” to “Drama Classes”, and the “Multicultural

Calendar and Recipe Book”.

o Offer the opportunity to migrant pupils to teach some basic words of their language, so that they feel

heard and that their language is as important as the language spoken at school.

o Organize the European Language Day (26 September) and let them take part in it to show that,

although they are not from Europe, their language is part of the school culture now.
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Unit 6: Students” educational achievements and language

support

AUTHORS: CATARINA VIEIRA & ISABEL VIEIRA, CASA DO PROFESSOR

Providing training opportunities for migrant and refugee pupils to develop skills and consequently
improve their performance is a crucial strategy to address their learning needs and difficulties in adapting

to a new school environment.

The development of language skills is a factor that can promote or hinder the integration of refugee
children, as communication is a key aspect of this process. In the vast majority of cases, these children
have difficulties in making themselves understood, are unable to adequately express their needs and

others cannot understand or interpret their messages.

However, in order to be able to communicate with others and learn the language of the host country,
migrant and refugee children need effective language support. Several studies reflect that it can be
beneficial for newly arrived children to be transferred quickly to the specific language support provided in
mainstream classrooms, rather than being taught in separate classes (European Commission, 2015; Crul,
2016).

They also refer to the importance of adapting pedagogy and curriculum to cater for a heterogeneous
group of refugee students, explicitly combining relevant language teaching and awareness of their

individual histories and lived experiences (Miller, Windle and Yazdanpanah, 2014).

It should also be noted that the acquisition of language competencies is, of course, crucial to ensure
good school performance, but it is, above all, essential for migrant and refugee students to develop a sense

of belonging in the school community.

What are the benefits students’ educational achievement and language support to all

students, especially newly arrived children of third-country national backgrounds?

It is crucial that newly arrived children feel effectively supported upon arrival in their new educational
environment with activities and methodologies that address their needs. As mentioned, linguistic support
is fundamental to ensure that children can communicate in the language of the host country, adapt to the
new learning contexts, develop socially and emotionally within the school community, thus ensuring

effective inclusion.
How can it be adopted in schools?

In order to be able to guarantee real support and monitoring of the development of migrant and

refugee pupils' competencies and to ensure that real equal opportunities are provided to all students
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within the school system, training programs should be developed and implemented which focus on
different areas and are necessary for the educational process and the integration of these pupils.
These programs should include psychological support, school guidance and linguistic support, in order to

meet the needs of newly arrived students.

What does it require?
Firstly, it is crucial that teachers and other members of the school community are empowered with
tools and resources that enable them to apply the set of actions described above, in order to contribute

to ensuring the successful integration of migrant students through the promotion of skills development.

On the other hand, tools should be developed to enable the follow-up, monitoring of these actions,

as well as the evaluation of their impact.

Guiding questions for school teachers

The next section includes ideas on how school teachers can use new practices to identify
student’s performances and offer ideas on how to help them improve their educational achievements and
language skills. These ideas, which are based on different articles and written productions indicated in the
bibliography section, are addressed to all the teachers, and can be implemented with all students with the

aim to help the integration of newly arrived children from migrant backgrounds.

1. Learning content

HAVE YOU CONSIDERED:

Learning about important factors that can influence your students’ performance:
culture, socio-economic background, social and family upbringing, and general ]

educational development?

Adapting your teaching methods and change your activities according to your

[l

learning objectives taking into consideration the diversity of your students?

Changing your teaching methodologies taking into consideration the difficulties
observed using motivation techniques, adopting interactive lesson presentations,
dividing the length of the lesson to offer more time for activities and interaction,

changing the length of the lesson taking into consideration the difficulties observed?
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Using the scaffolding technique What is Scaffolding?/ Scaffolding in Teaching
(teachmint.com)? []

Applying Bloom's taxonomy in developing questions and activities: Blooms

Taxonomy: Resource for Educators? N

Sharing ideas with other teachers and learning from other teachers’ teaching

methodologies and techniques? L]

Considering diversity in a classroom as a positive factor and, thus, accepting

students’ diverse identities and interests? ]

Showing love and concern for students in order to install strong teaching and learning

relationships that will enable you to have a clear perception of their learning needs?

Keeping your activities as practical as possible so that your students consider them

useful for real-life situations? L]

Bringing social media into the classroom, since it has become part of students’ daily

life (Facebook, Twitter, Instagram, YouTube channels, blogs)? N
Including pop culture into classes (movies, magazines, music, etc.)? []

Gamifying your lessons to teach vocabulary and use grammatical structures (online

games or traditional games)?

2. Learning process

HAVE YOU CONSIDERED:

Getting acquainted with the existing students’ learning styles: Visual, Auditory, Verbal,
Physical, Logical, Social, Solitary?

What Are The 7 Different Learning Styles? An Overview (uopeople.edu)

Checking your student’s learning styles by adapting existing and available online

quizzes? ]

What's Your Learning Style? 20 Questions (educationplanner.org)

WP3.2 Toolkit for school leader and teachers 65


https://blog.teachmint.com/what-is-scaffolding/
https://blog.teachmint.com/what-is-scaffolding/
https://www.bloomstaxonomy.net/
https://www.bloomstaxonomy.net/
https://www.fluentu.com/english/educator/blog/esl-movie-lessons/
https://www.uopeople.edu/blog/what-are-7-different-learning-styles/
http://www.educationplanner.org/students/self-assessments/learning-styles-quiz.shtml

Passage

Learn Styles Quiz | Find Out How You Learn Best | Growth Skills

Adapting your teaching strategies and methodologies to the different learning styles [

identified in your classroom?

Giving the students the opportunity to work at their own pace by giving them some ]

“freedom” while performing a task?

3. Learning product

HAVE YOU CONSIDERED:

Applying monthly friendly and relaxed diagnostic tests (no grades) so that students

don't feel they are being evaluated in a formal setting?

Enabling students to create their own tests (by giving them the opportunity to identify
and select what should be retained in the lesson as well as what would be considered =[]

good or unsatisfactory)?

Fostering self-assessment so that students can reflect upon their difficulties, ]
improvement, needs and progress?

Using task-based assessments to test a student’s speaking and comprehension?

Combining different assessment methodologies to make sure you are aware of all
your students’ abilities?
4. Learning environment

HAVE YOU CONSIDERED:

Checking your classroom cleanliness, light and temperature and bring changes if

needed?
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Encouraging students to decorate and maintain the classroom space with low-cost

materials?

Bringing plants or animals such as (fish, hamsters, etc.,) to the classroom and giving

students the responsibility to take care of them?

Asking students to sit in a half-circle or circle to promote community and encourage

all students to participate?

Asking students to sit in a group to gather students with similar needs and act

accordingly while monitoring the group work progress?

Enhancing learning through sitting arrangements and adopting a rotation system
where students can sometimes have the freedom to select their spot and some

others, the teachers will assign seats?

Defining and establishing short and simple behavior rules to make sure all the

students feel safe and respected?

Getting informed about the specific needs of every child in the class by organizing

one-to-one meetings, group sessions and communicating with parents?
Developing a scaffolding approach with the students?

What is ‘Scaffolding’in Teaching? A Simple Explanation — Exceptional Lives

Adapting your teaching materials according to your students’ level and needs?

Creating a calm and purposeful learning environment in class?

5. Communication

HAVE YOU CONSIDERED:

Creating a socially safe environment in the classroom, promoting positive

reinforcement instead of judgment or punishment?

Fostering teamwork to enable a positive classroom environment in which students

can learn from their classmates and share knowledge between them?

Using positive feedback to build supportive relationships with students?
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Using digital aids to improve the effectiveness of classroom communication such as

animations, podcasts, and videos?

Explaining to students the particular importance of being a focused and productive

listener?

6. Pedagogical support

HAVE YOU CONSIDERED:

Differentiating lessons by adapting the content, the teaching methodologies and the
success criteria to the student’s level and to what is expected from them at the end of

the lesson?

Applying individualized teaching strategy (one-to-one teaching) in order to foster

student’s progress by embracing self-paced learning?

Applying group working among students (large or small groups, according to the
situation) so that students can develop essential collaborative learning and

communication skills?

Applying peer mentoring so that younger students can learn from the experience and

knowledge of older ones?

Teaching students how they can be active and empathetic listeners, and how they

can ask questions in the most productive way possible (in mentoring situations)?

Explain to students that confidentiality is important to create a safe environment for
their mentee and that certain disclosures should always be passed onto an adult in

authority?

Asking teachers/mentors to offer an extra hour after school for students that need

their guidance and support for advice and guidance on a drop-in basis?
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Arrange a meeting place and time where pairs of mentors and mentees can have =[]

one-to-one sessions?

Tips for school teachers

Here are some tips adapted from different authors which can be useful for teachers who want to help
students achieve better results at school. These tips are useful to be applied with all the students, and will

particularly help the integration of newly arrived children from migrant backgrounds.

Teachers should be aware that it is important and crucial to:

Plan the year by taking time to define their goals on a regular basis (weekly for example). By doing
that, teachers will be able to assess progress and find out if they are effective teachers.

Be positive in order to be able to motivate students. Motivating students is very important to help
them reach success by improving their skills and raising their self-esteem.

Diversify teaching methods by fostering autonomous work as well as group work according to
their learning styles and the lessons’ learning objectives. Teachers can monitor activities as well
as teach content directly. It is important to have a good balance of strategies.

Practice class management skills since it is a very challenging part of teachers’ tasks. It is
important that the teacher is perfectly aware that she/he is the adult in the classroom and that
she/he has to act like it with students (children or older students). The teacher should be
prepared to act according to the different students’ (positive or negative) reactions in the
classroom.

Learn from other teachers or school staff’s knowledge and experience by interacting with them,
asking questions and advice as well as sharing doubts to get some feedback and ideas that would
improve the so far used teaching strategies.

Act immediately when facing inappropriate behaviors by applying appropriate solutions

according to the problem. It is important for teachers to get acquainted with the school’s rules

and methods for discipline.

Apply interactive and engaging teaching strategies as much as possible so that students can have
fun while learning the content.

Define clearly what students are expected to do for each assigned task.

Define clear classroom rules from the very beginning and be consistent with them. Providing clear
rules is important, but it is also essential to make sure they are respected.

Be caring and empathetic with students.

Communicate on a regular basis with parents by arranging meetings with them since parents are
part of students’ learning progress. From the beginning, they should be informed about the rules

and involved in the teaching/learning process.
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Try to keep updated as regards new possibilities of improving their teaching methodologies and strategies
by attending educational workshops, seminars or training courses for teachers (PASSAGE training courses

and workshops are good examples).

Introduce technology in the classroom, and, if possible, technologies students love to use (social networks

for example).

Offer the opportunity to students to teach what they know that the teachers don't. Students know for sure
more about new technologies or about their own culture and mother tongue, and teachers should accept
to learn from them. Students will feel that their knowledge is useful for the classroom, that they are
listened to and taken into consideration in the process.

Be sensitive with every student in the class, namely with refugee/migrant students. Teachers should be
careful with some words to avoid hurting students and teachers’ feelings.

Doing an inner reflection about biases and stereotypes is also very important for teachers to deal with
students coming from different cultures, countries and family backgrounds.

Accept diversity as a positive factor in their teaching career and get acquainted with each student’s history
and past traumas in order to understand behaviors and act accordingly.

Select mentors in the classroom who will help in the integration and inclusion process of newly arrived
students.

Be committed towards their role as teachers. Being a teacher is a huge responsibility that should be

embraced by all teachers.

Suggestions for school teachers

During the first phase of the PASSACE project, all partners implemented interviews and focus groups
to gather information from school leaders and teachers on important matters concerning the welcoming
and integration of newly arrived children from migrant backgrounds. Below you can find what the school

leaders and teachers suggested on students’ educational achievements and language support.

Lithuania

o “In some schools’ immigrant students are assigned a mentor - an educator, a peer (senior student)
who would help them feel better at school. Teachers attend various seminars on relevant topics, and
the school has educational support specialists. Teachers can work and give the student the
opportunity to learn remotely. Tasks are differentiated according to the student's abilities. Efforts are

made to provide social and emotional support to make them feel well.”
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o “The most important need of a student is his/her safety, so the main thing is to ensure a safe

environment in which the child will not be laughed at or mocked. *
Portugal

o “It was also highlighted that parents are another key element in the process of integration of these
children since they give a huge importance to education. Parents have faced traumas that they
unconsciously transmit to their children. By listening to parents and involving them in this integration
process, we will manage to bring some normality to their narrative and, therefore, children will
gradually lose this burden linked to their past lives experience”

o “Teachers are also aware that they can learn from the refugee and immigrant students and they agree
“to a great extent” that teaching methods need to be adapted to these students.”

o Commitment, engagement, dedication are some of the key words and this is possible through the
large range of initiatives established by the Ministry of Education as well as the actions of many
institutions dedicated to the reception and integration of refugees and immigrants in society and in

schools.
Slovenia

o “Teachers from Slovenia reported that they must put a lot of effort into developing work methods,
especially on didactic aids when there is an immigrant in the classroom. They must prepare a lot of
pictorial material, various illustrations of the material, they have to use literature written in a certain

language and prepare translations.”
Cyprus

o Teachers believe that the first step is to identify the problems which the children with migrant and
refugee backgrounds deal with and at the same time to inform the School Administration and the
Teachers' Association. The teachers stressed that colleagues must be aware and cognitively self-
sufficient, in order to achieve the smooth integration of students with refugee or migrant backgrounds
in the school environment. They also said that it would be better to establish a more flexible curriculum
for students with migrant backgrounds and that the Ministry should recognize the need to see each
case individually and send guidelines directly to the schools, so that teachers would not have to find
solutions on their own for every issue that comes up.”

o Theteachers stated that, in the absence of external motivation, they have to rely on their own personal
initiative in order to continue to help students with refugee or migrant backgrounds in their integration
process. For example, they said that, when there is no classroom with the appropriate equipment,
they have to plan their lesson in different ways every day and make suggestions to the school

Director.”
Greece

o “Moreover, establishing relations with students helps them understand their progress and address

more efficiently any problems or difficulties that may occur. In addition, the preparation of the
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Italy

curriculum in advance (e.g., from home) and the provision of motivation to students makes them
more efficient in the class.”

“The implementation of new, innovative practices and tools for more effective teaching of third-
country nationals plays an important role in their integration into the educational system. Teachers
try to integrate such tools into their teaching in order to make the material easier and more

comprehensible to students with a migrant or refugee background.”

“All the interviewed teachers do not consider cultural differences as a barrier, but as an opportunity
and a resource. They all consider diversity as a pedagogical approach to keep always in mind, in
every educational field and therefore especially dealing with migrants. For sure, cultural differences
can raise more challenges, related to trauma of students and they require negotiation skills, empathy
and respect for every individual situation as well as the capability of managing dynamics within the
class.”

“The third category of questions regarded their intercultural awareness and the need to be aware of
the cultural diversity of migrants and refugees and, even more important, the need to adapt teaching

methods to the target.”
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Unit 7: Multicultural education

AUTHOR: ANNITA ELIADE, CENTER FOR SOCIAL INNOVATION

Imagine the beginning of a new school year. New and old students enter the school aspiring to learn
more and make new friendships. Each child brings with him/her their own experiences and perceptions
about the world. The school is not there to indicate which are right or wrong, but the school has the
responsibility to bring all children together regardless of where they come from and make all students feel
welcomed. This highlights the importance of multicultural education and why it should be integrated into
the school curriculum and teachers should be equipped with the knowledge and tools to implement it.
Multicultural education teaches students how to value all cultures, embrace their differences and what
makes each one unique. The long-term goal of multicultural education is for all people to be comfortable
about the place they come from, accept all people regardless of their culture and avoid biases towards
people of different race or ethnicity. It's not a one-time lesson, but an on-going process. Multicultural
education should be integrated in all lessons and be offered regularly to students. It can be used to
promote highly valued outcomes such as human development, education equality, academic excellence,
and democratic citizenship (Banks, 2001; Nieto, 2000). There are different approaches to Multicultural
education so it can be used to reform a classroom. According to the aims of the PASSAGE project, the
multicultural education in the case of our program will be used to promote culturally sensitive school

environments.

What are the benefits of Multicultural education to all students, especially newly arrived

children of third-country national backgrounds?

Multicultural education is an education in which a child can gain respect as opposed to mere
acceptance or tolerance regardless of his or her origin (Shapson & D'Oyley, 1984). When a school
implements multicultural education, it promotes to all students the perception that they are valued, and
their opinions are being heard. Students feel welcomed to a school environment that understands their
uniqueness and offers the same opportunities to all students. During lesson time, when a teacher goes
beyond the traditional methods and curriculum, asking students about their family’s history and culture,
the students feel supported by their teachers, and this makes them more comfortable to trust them and
feel a special connection with them. The same goes with their peers since they feel more open to talk with
them, share interests and collaborate in a better and meaningful way. When students have all positive
feelings about school and are happy when entering the school, they are more interested in the educational
process and engage more in school practices. Therefore, students show better academic results and the
school promotes the success of all students equally. Also, when they learn about different cultures, they
understand its importance and embrace all differences. Additionally, students that feel respected, tend to

show respect, and appreciate their schools and community so they develop positive relationships
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between teachers, students’ families, and school staff. The long-term effect of multicultural education is
adults with less biases towards people of different race or ethnicity. The same adults will promote equality

and justice to make a better community.

How can multicultural education be adopted in schools?

Multicultural education is a set of teaching strategies that teachers should adopt to help students
overcome difficulties because of their culture, ethnicity, race, beliefs and backgrounds. To achieve this, a
teacher should first identify the barriers that children face, by getting to know them better. The teacher
can organize interviews with the students, with their parents and previous teachers, to understand more
about their personal needs and interests. Furthermore, the teacher should embrace students’ strengths
and help them eliminate their weaknesses with frequent performance assessments. Also, the teacher
should encourage all students to share personal experiences. This will boost their confidence, help them
build stronger relationships and students can relate more with each other. Teachers should be open about
all cultures and promote open discussions about social issues that will help students become better
listeners, share their thoughts and have more empathy towards other cultures. At last, teachers need to

focus on each child’s identity and monitor their progress separately.

What does it require?

In order to successfully implement Multicultural education, the school morals should be
communicated regularly with students and school staff. Everyone involved needs to overcome their
cultural biases through work and reflection. The teachers have a crucial part in this implementation, so
they need to reflect on their behavior and actions to view what they may have been doing wrong and how
they can improve their approach to promote a culturally sensitive environment and be culturally
responsive. Also, teachers need to avoid traditional teaching techniques, but prepare and study new and
innovative methods to help students understand the world from other perspectives. The teachers need to
keep an open mind and be willing to change their ideas and their work so far. Regarding the school
administration, they need to discuss procedures and decisions with the teachers and regularly evaluate
the performance of all. Another suggestion is for school leaders to be more open and start thinking of
recruiting teachers from different cultures. The implementation also requires the involvement of the
community, parents and other social groups that will help the school promote a culturally sensitive

environment. At last, teachers should evaluate their teaching effectiveness.

Guiding questions for school teachers

The next section includes ideas on how school teachers can use new practices to integrate
Multicultural education at school and can be implemented with all students with the aim to help the

integration of newly arrived children from migrant backgrounds.

WP3.2 Toolkit for school leader and teachers 76



Passage

1. Content integration

HAVE YOU CONSIDERED:

Creating a family history report where students have to research their cultural

heritage and present their findings to the classroom? L]

Showecase your family history project in the classroom? A suggestion is to keep the

family projects in a corner of the classroom. L]

Creating a language plan to encourage students whose language of instruction is a
second or additional language, to read more texts and test their performance with ]

assignments?

Combining multicultural education with all courses?

Promoting critical thinking while teaching students about different cultural events?
Avoid practices that promote memorizing facts. Instead, ask students their opinion
on these events, what alternative solutions they would choose to solve any social []

problems and what they think the results would be.

Using a frequency matrix to make sure that teachers use a wide variety of ethnic

[

groups in a wide variety of ways in curriculum materials and instructional activities?

Using a variety of teaching techniques to respond to different ethnic learning styles?
Showing mathematical concepts using ethnic demographics?

Asking students to write essays expressing their social justice concerns?

O

Starting a school project on cultural objects, to understand why some cultures value

[]

some objects more than others?

Inviting guest speakers to the classroom from different cultural backgrounds to hold

seminars and events? D

Working with students to find content from advertisements/ movies/ song lyrics that

promote or not sensitive multicultural communities? ]

Writing and producing songs about cultural diversity with students?

Organizing a film festival to introduce to the community films that promote a

sensitive cultural community? [
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2. Personal, social, and civic action

HAVE YOU CONSIDERED:

Scheduling a monthly Culture Day where students can wear traditional clothes,

bring traditional food and listen to traditional music? L]

Organizing a cooking lesson with students where they will teach others how to cook
one of their traditional meals or ask a member of their family to visit the classroom u

to teach them?

Organizing an outdoor visit with students and their families to gain their trust and

learn more about their background? L]

Designing a cultural corner in the classroom with books/ recipes/ music that

showcase different cultures? L]

Organizing gallery day where students would present artists that choose “cultural

photography” to tell a story of a person or a culture? []

Creating with the students a list of expectations for the school year to help them
realize that you have high expectations from all of them regardless of where they O

come from?

Organizing a debate to talk about an important cultural event? There will be no
winning teams, but all students will have the opportunity to choose their debate ]

team and express their opinion.

Organizing “poetry day” where students would choose and perform poets from

culturally different poets?

Sending a questionnaire at home for students and parents with questions about the
common language they use at home and how they feel about the country’s native [

language?

Organizing native festivals to celebrate customs from children’s origin countries?
Encouraging students to show their culture through an art project?

Organizing quizzes with a cultural theme, asking questions about different cultures?
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Asking students to help you create board games with a cultural theme? ]

Encouraging students to read books about racial, ethnic and cultural groups?

Organizing cross-racial activities and cultural projects with other schools where

students can exchange experiences and ideas? L]

Asking the students council to add the subject of “culturally sensitive school
environment” to their monthly meetings and suggest ways of improving their ]

school?

Encouraging students to teach other classrooms about a new culture or new

tradition they learned to understand the importance of multicultural education?

Tips for school teachers

Here are some tips adapted from different authors which can be useful for teachers who want to adopt
practices of multicultural education. These tips include what teachers should be aware of, who might help

them with this process and which tools and resources can be useful to them.

What the teachers should be aware of:

Students are influenced by a teacher’s behavior and biases

The child’s family has a great impact on their biases and behavior towards other cultures

Parents should be approached from the beginning and teachers should evaluate their willingness

for involvement

Promote classroom transparency to communicate your intentions and expectations to students,

parents and the community

The type of classroom management you are using can affect how students feel about you as a

teacher. Especially in the case of the Authoritarian method, which is stricter and requires lots of

behavior rules, students might feel that you are not treating them equally and this will not help

them cooperate with the introduction of new methods as multicultural education.
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Student’s empowerment can affect how they preserve your new teaching methods.

There is a difference between creating a classroom where students feel comfortable to express
themselves from a classroom where students feel that they have the power and ownership of the
classroom. A teacher should try to promote the first type of classroom to maintain a supportive
and open-minded environment without losing the control of the students

If a teacher is racially biased, there is a possibility of creating a self-fulfilling prophecy of low
performance towards students they are biased against.

Teachers must be informed of potential biases that students may have towards a different race or
ethnicity. They should study ways to identify the biases and how to prevent it in a classroom
setting.

It is very important how the content is being presented to students. Teachers must be careful with
the books or movies they are choosing, since some favor a particular group of people and this
might enhance students' biases. Also, make sure that the materials are not using any racist
comments or images.

According to research, students tend to perform better when they are taught by a teacher of the
same race. The reason is because students tend to relate more with them and are more inspired to
learn.

Multicultural education shouldn’t replace other courses but be integrated in them.

When learning has a personal meaning to students, they tend to show more interest to it.
Students might not be stimulated by the lesson, not because of the content but the learning
method that is not similar to the one they are used to.

Only showing different cultures, doesn’t mean the teacher is promoting multicultural education.
Students can be separated into dominant and subordinate cultures, where dominant is the norm
and the others are different. Be careful of not promoting these differences.

Be careful of how people are presented in the content you are using - victims or fighters. This
might affect students’ perception towards different cultures.

Avoid using misleading information or racist representations of reality.

Be careful of inaccuracies and portrayals.

Be aware of the messages that you promote with your practices.
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Who can help teachers with the development?

Teachers that are using more diverse teaching methods

Readings that reflect broad cultural diversity

School counsellor and school psychologist can help prepare teachers that don't feel comfortable
talking about this subject

A transformative leader will help a school perform better with multicultural education by
motivating educators and other school staff to try new innovative teaching methods.

A school administration that will take into consideration each teachers’ diverse skills and abilities.

A forum where educators, parents and policy makers can discuss together and make decisions

Suggestion box in the school area where educators, parents and students can express

anonymously their thoughts, fears and suggestions about the subject

Additional tools/resources that would help teachers with the research and

development

Learning styles

o

e}

Learning Styles: Concepts and Evidence, Harold Pashler, Mark McDaniel, Doug Rohrer, and Robert
Bjork

Understanding Learning Styles, Jeanna Sheve, Kelli Allen, Vicki Nieter

The Importance of Learning Styles: Understanding the Implications for Learning, Course Design, and
Education, Ronald R. Sims, Serbrenia ). Sims

Learning Styles and Reading, Elin Olsson

Culturally sensitive classrooms:

o

Culturally Sustaining Pedagogies: Teaching and Learning for Justice in a Changing World, Django
Paris, H. Samy Alim

Culturally responsive teaching: theory, research, and practice, Geneva Gay

Culturally Responsive Pedagogy: Working towards Decolonization, Indigeneity and Interculturalism
Fatima Pirbhai-lllich, Shauneen Pete, Fran Martin (eds.)

What Is It About Me You Can't Teach? Culturally Responsive Instruction in Deeper Learning
Classrooms Rodriguez, Eleanor Renée(Editor), Bellanca, James A(Editor), Esparza, Deborah
Rosalia(Editor)
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o

Culturally Responsive Literacy Instruction, Robert (Bob) F. Algozzine, Dorothy ] O'Shea, Dr. Festus E.
Obiakor

Challenges in teaching multicultural education

o

Self-Efficacy and Multicultural Teacher Education in the United States: The Factors That Influence

Who Feels Qualified to be a Multicultural Teacher Educator

Multicultural Education and the Protection of Whiteness

Social Foundations and Multicultural Education Course Requirements in Teacher Preparation

Programs in the United States

What we're teaching teachers: An analysis of multicultural teacher education coursework syllabi

Suggestions for school teachers

During the first phase of the PASSACE project, all partners implemented interviews and focus groups

to gather information from school leaders and teachers on important matters concerning the welcoming

and integration of newly arrived children from migrant backgrounds. Below you can find what the school

leaders and teachers suggested on students’ educational achievements and language support. You may

also find points from the PASSAGE Transnational report which highlights the importance of multicultural

education in the classroom.

o

Greece

..The lack of a strategic approach to integration deprives the educational system from
multiculturalism, which, according to the participants, is completely absent from the GCreek
educational system. The need for a bottom-up approach was among the main aspects emphasized
from both teachers and stakeholders, who have several suggestions to offer, but often lack the

opportunity to be heard by the relevant institutions.
Lithuania

Preparing teachers to use multicultural education principles is a dilemma facing many early childhood
programs. While many have well intended behaviors, many lack the knowledge base of
multicultural education. Our study suggests that teachers working in culturally diverse contexts would

greatly benefit on collaborative creativity with their migrant students.
Cyprus

..Students with migrant backgrounds are extremely heterogeneous. For that reason, a more learner-
centred approach that gives more attention to the individual student’s strengths and needs is called

for.

Dr Elena Papamichael has pointed out that “we need a Critical Reformation of our National

Programme that is promoting multiculturalism and we are not referring only to the introduction of
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cultural elements such as Festivals with food, dances and music that are implemented once or twice
per year, but we are talking about the horizontal integration of texts, artwork and resources of

different cultures in the actual curriculum.
Slovenia

o On average Slovenian teachers are aware of the diversity of cultural backgrounds of refugee and
immigrant children, and that the learning process can be binary. They don't see cultural differences as

an obstacle, rather than an opportunity to learn about their cultural characteristics.

EU PASSAGE Ecosystem Report:

o Knowledge is without doubt the most powerful “weapon” against stereotypes, the promotion of
multiculturalism in schools and in the education and training of future teachers. It undoubtedly
encourages critical thinking and antitheses to prejudice. In a time of globalization and demographics
change, multicultural education offers ways to improve learning outcomes and enrich the curriculum
for all students. One of the best ways through which states can address them of inclusive pedagogy

is to enshrine it to their educational institutions through innovative practices

Other suggestions on multicultural education:

o Schools would affirm diversity and provide equity in race, ethnicity, religion, culture, national origin,
socio-economic status, gender, ability, language, sexual orientation, physical appearance or other
diversities for students, faculty and staff (Lewis & Paik, 2001).

o Teachers can participate in multicultural training programs to learn how to be culturally responsive
and create a more equal and democratic environment as well as enhance their knowledge and
understanding of different cultures.

o Teachers should be provided with ongoing professional development to support their teaching

practices in culturally diverse classroom (Krummer, 2013).

Find below other projects/plans on Multicultural education

o IMCAP (Improving Migrant Children's Academic Performance)
= The project aims to bridge the gap between immigrant parents of school age children and
their teachers.
o The results of the project:
= |01 Capacity building booklet to prepare teachers to work in a culturally diverse classroom
and actively engage parents of different ethnicity in the education process.
= 102: A cultural handbook for parents so they become familiar with Host Country culture, the

current school system and what is expected of them.
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= 103: A networking platform for Schools/Teachers to be able to undertake regular knowledge
exchange thereby promoting a collaborative approach to learning.

Website: http://imcap-erasmus.site/

o MCREATE (Migrant Children and Communities in a Transforming Europe)

= The overall objective of the project is to stimulate inclusion of diverse groups of migrant
children by adopting a child-centered approach to migrant children integration on
educational and policy level.

o The results of the project:

e Research activities with educational staff, school systems, newly arrived migrants, long-
term residents and local children

e Fieldwork with children in schools and children in transition will take place in camps,
institutions and asylum homes

e Policy recommendations through an Integration Lab

Website: https://www.micreate.eu/

o TIES (The Teaching Immigration in European Schools)
= The project develops innovative teaching modules to bring academic knowledge on
migration into European classrooms.
o The results of the project:
= Best practice guidelines
= Ten teaching courses covering different aspects of migration to be taught in classrooms
across Europe,

Website: https://teachingmigration.eu/
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